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Abstract 
This qualitative action research described what the design and development of a context-
bound module made up of two workshops, focused on teacher-composed and adapted songs, 
revealed about vocabulary learning in students enrolled in the Friendly Town program in Cajicá, 
Cundinamarca. The study was conducted with 23 students with a basic proficiency English level 
from the six public schools in Cajicá and the teacher with his four roles: teacher-researcher, text 
developer, songwriter, and singer.  The instruments used to collect data were students' artifacts, 
teacher's field notes, and a focus group interview. The findings revealed that the development and 
implementation of a context-bound module accomplished particularity and practicality. It was 
demonstrated that local knowledge was created through the context-bound module as well as the 
teacher-composed and adapted songs. The localized materials contained topics with students' 
realities, attractive layout, and effective learning strategies that promoted participation and 
vocabulary learning through individual and group work for activity completion. Regarding 
teacher-composed and adapted songs, they raised motivation, emotional appeal, and participation, 
which led to vocabulary learning by relating lyrics to students' realities, who recognized the 
teacher's effort when composing songs. Additionally, vocabulary learning was achieved by 
reading and pronouncing new words, but students struggled when spelling them. Finally, the 
context-bound module has been articulated to Friendly Town curriculum as a fundamental axis in 
the teaching of English to be implemented with all the students who will enroll in the program 
from 2019 onwards. 
 Keywords: materials development, teacher-composed and adapted songs, vocabulary 
learning. 
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Resumen 
Esta investigación acción cualitativa describió los hallazgos del desarrollo e 
implementación de de un módulo sensible al contexto, conformado por dos talleres, enfocados en 
canciones compuestas y adaptadas por el docente, en relación con el aprendizaje de vocabulario 
de los estudiantes inscritos en el programa Friendly Town en Cajicá, Cundinamarca. El estudio se 
realizó con 23 estudiantes con un nivel de desempeño básico en inglés de los seis colegios 
públicos de Cajicá y el docente con sus cuatro roles: docente-investigador, desarrollador de 
materiales, compositor y cantante. Los instrumentos utilizados para recoger los datos fueron los 
artefactos de los estudiantes, los diarios de campo del profesor y los grupos focales. Los 
hallazgos revelaron que el desarrollo e implementación de un módulo sensible al contexto 
lograron particularidad y practicidad. Se demostró que se creó conocimiento local a través del 
módulo sensible al contexto al igual que las canciones compuestas y adaptadas por el profesor. 
Los materiales localizados contenían temas con las realidades de los estudiantes, presentación 
atractiva y estrategias de aprendizaje efectivas a través de temas localizados que promovieron la 
participación y el aprendizaje de vocabulario a través del trabajo individual y grupal para la 
culminación de las actividades. Asimismo, las canciones compuestas y adaptadas por el profesor 
aumentaron la motivación, el atractivo emocional y la participación, lo cual llevó al aprendizaje 
de vocabulario al relacionar sus letras a las realidades de los estudiantes, quienes reconocieron su 
esfuerzo al componer canciones. Adicionalmente, se logró el aprendizaje de vocabulario al leer y 
pronunciar las nuevas palabras, pero los estudiantes tuvieron dificultades al momento de 
escribirlas. Por último, el módulo sensible al contexto ha sido articulado al currículo de Friendly 
Town como eje fundamental para la enseñanza del inglés y será implementado con todos los 
estudiantes que se vinculen en el programa a partir del 2019 en adelante.  
Palabras clave: desarrollo de materiales, canciones compuestas y adaptadas por el 
profesor, aprendizaje de vocabulario. 
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Description 
This qualitative action research study aimed at describing what the design and development of 
a context-bound module made up of two workshops, focused on teacher-composed and adapted 
songs, reveal about vocabulary learning in students enrolled in the Friendly Town program. Students’ 
artifacts, teacher’s field notes, and a focus group interview were selected to collect and analyze data. 
The study was carried out at Friendly Town, a bilingual program funded by Newman School and 
Cajica’s Mayoral Service and its Secretary of Education in which every term, around one hundred 
and sixty students are enrolled, with 23 students, who have a low socio-economical status. I also 
participated as the teacher-researcher and materials developer, text developer, songwriter, and singer. 
Three theoretical constructs ground this study: materials development, songs, and vocabulary 
learning. Regarding materials development, I took into consideration the theoretical contributions of 
several scholars, such as Canagarajah, S.A. (2002), Gilmore, A. (2007), Gómez, L. (2010, 2015), 
Kumaradivelu, (2003, 2008), Littlejohn, A. (2012), McDonough, J., Shaw, C., & Masuhara, H. 
(2013), Mishan, F., & Timmis, I. (2015), Montijano, M. (2014), Núñez, A. (2010, 2017, 2018), 
Núñez, A., Pineda, C., & Téllez, M.F. (2004), Núñez, A. and Téllez, M. (2008, 2009, 2015, 2018), 
Núñez, A., Téllez, M.F., & Castellanos, J. (2012, 2013, 2017a, 2017b), Richards, J. (2005, 2012) 
Tomlinson, B. (2012, 2013). With respect to songs, I consulted insights from Dolean, D. (2016). 
Duarte, M., Tinjacá, L., & Carrero, M. (2012), Lorenzutti, N. (2014), Ludke, K., Ferreira, F., & 
Overy, K. (2013), Petrus, R. (2012), Richards, J. (1969), Schön, D., Boyer, M., Moreno, S., Besson., 
M., Peretz., I. & Kolinsky, R. (2008), and Shin, J.K. (2017).In relation to vocabulary learning, I 
referred to Milton, J. (2009), Nation, P. (2001), Oxford, R. (1994), Read, J. (2004), Richards, 
J.(1969), Ryder, A. (2003), Schmitt, N. (2000), Ryder, A. (2003), Schmitt, N. (2000), Tavakoli, H. 
(2012), Tudor, I. (2001), Ur, Penny. (1991). The findings of this study suggested that the context-
bound module was fun, nice, beautiful, colorful, and contextualized, which made students feel 
comfortable working with them. They appreciated the teacher’s effort of having designed the context-
bound module, which challenges teachers to create materials based on contextualized topics on 
students’ realities, attractive layout, and effective learning strategies and how they bring motivation, 
comfort, and expectation among students, which may contribute to students’ participation and 
vocabulary learning. In the same breath, teacher-composed and adapted songs brought benefits to FT 
students by helping them feel comfortable and learning vocabulary by heart. They were supportive to 
students’ learning process as they promoted their active participation, through educational lyrics 
related to their realities, which increased rapport. Finally, by repeating, reading the songs’ lyrics out 
loud, making emphasis on pronunciation and using memory as a learning strategy, which along with 
the context-bound module, teacher-composed and adapted songs, and other materials led to 
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vocabulary learning, through melodic repetitions, visual images, and making emphasis on 
pronunciation, although students struggle when spelling new words.  
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Content 
 
This document is divided into five chapters. Chapter one corresponds to the statement of 
the problem, the resources used to identify it, the research question with its corresponding general 
and specific objectives, the related studies, the setting, and the rationale. Chapter two portrays the 
literature review. Chapter three includes the methodological design, divided into the research 
design and the instructional design. Chapter four shows the results of the data analysis. Finally, 
chapter five displays the conclusions, limitations, pedagogical implications, and questions for 
further research.  
 
Methodology 
 
This qualitative action research study is framed within the qualitative research, which “seeks 
answers to questions by examining various social settings and the individuals who inhabit these 
settings” (Berg, 2013, p. 6), as a way to create “new knowledge based on enquiries conducted within 
specific and often practical contexts” (Koshy, 2005, p. 3) This study followed the cycle of action 
research proposed by Burns (2001). Three instruments were used to gather data in this study. They 
were piloted and adjusted according to the suggestions made by a group of students that shared 
similar features with the selected sample. The context-bound module is underpinned by Second 
Language Acquisition principles (SLA principles) to bear in mind specific characteristics to succeed 
in accomplishing the communicative objectives, as proposed by Carter & Nunan (2001), Gilmore 
(2007), Gómez (2010), Howard & Major (2004), Masuhara (2017), Núñez et al. (2009), and 
Tomlinson (2012, 2013). The intervention of this study constitutes a pedagogical innovation that 
A CONTEXT-BOUND MODULE ON SONGS FOR VOCABULARY LEARNING                                                    xii 
 
intends to bring change in FT, as it focuses on the use of contextualized teacher-composed and 
adapted songs. 
 
The theories of language that informed the language learning program at Friendly Town are 
the linguistic and the functional perspectives. According to Tudor, (2001), both perspectives seek to 
foster the use of language in context. The theory of language learning vision underlying the language 
program at Friendly Town is experiential learning. 
 
Conclusions 
 
The teacher-composed and adapted songs outstood in this study because they were the axis 
between the context-bound module and vocabulary learning. Fun-tastic Tunes, as well as the teacher-
composed and adapted songs, were appropriate and useful for students’ vocabulary learning. In this 
sense, teacher-composed and adapted songs brought some benefits for FT students as reducing 
anxiety (Dolean, 2016) and creating a comfortable environment for language learning (Shin, 2017, 
Silva, 2006). Their influence on FT students’ vocabulary learning was important because they 
became motivating resources that promoted participation through the different activities they did in 
class. These songs were catchy and fun, which was evident through different signals as students’ 
facial expressions, their physical movements, and the way they sang, which corroborates what Lim-
Kemper (2014) stated. They were also educational, generated rapport among them and their teacher 
due to their emotional appeal through deliberate lyrics because “students love it when the lyrics are 
close to their lives” (Álvarez, 2018, p. 4). As a result, teacher-composed and adapted songs became a 
new kind of non-authentic materials for FT students, which led them to vocabulary learning in a more 
stimulating way by making emphasis on pronunciation, as declared by Gairns & Redman, 1998; 
Schön et al., 2008, and Tavakoli 2012, and the use of strategies like melodic repetition (Milton, 2009; 
Richards, 1969) and memory (Carlisle, 2007; Ludke et al., 2013; Nation, 2000). 
 
Teacher-composed and adapted songs were also the backbone for designing Fun-Tastic 
Tunes, which attained particularity and practicality through contextualized topics, which confirms the 
views of scholars as Kumaradivelu, 2003; Howard & Major, 2004, Núñez and Téllez 2018; Rico, 
2012; and Tomlinson, 2012. The whole process favored teacher’s growth as a teacher-researcher, text 
developer, songwriter, and singer by creating socio-cultural and localized resources to facilitate 
English learning in an attempt to transform their context inspired by values as solidarity, respect, 
justice, and love, as pointed out by Freire, 1998; and Kincheloe, 2008.   
 
Regarding vocabulary learning, it was also achieved through teacher-composed and adapted 
songs and Fun-Tastic Tunes, in which both resources made emphasis on pronunciation. Little by little 
students were able to understand the new high-frequency words in spoken and written form by using 
memory and visual images to remember spelling and meaning. In general, teachers should take 
advantage of listening and speaking to teach vocabulary with correctness, as established by Beck and 
McKeown, 2007. Conversely, students seem to struggle when spelling the new words, in which 
English was affected by their mother tongue background (Lonigan, 2007; Milton 2009; Beck & 
McKeown, 2007). Finally, the context-bound module, the teacher-composed and adapted songs and 
vocabulary learning were joint together in the research, which accomplished most of the objectives 
proposed at the beginning of the study.   
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Introduction 
On February 22nd, 2013, the principals of the Unión de Colegios Bilingües had the idea 
of generating a social impact through a bilingual project involving students from the six public 
schools in Cajicá, Cundinamarca. On April 8th, 2014 Augusto Franco Arbeláez (the principal of 
Newman School), signed an agreement with the Mayor of Cajicá and its Secretary of Education 
(SED, its acronym in Spanish), which aimed to help students in Cajicá become bilingual through 
Friendly Town.   
When I became an English teacher at Friendly Town (FT), I noticed students' lack of 
vocabulary as they took their pre-test. Through the class observation notes kept in a reflective 
journal, I realized they liked the songs I composed and adapted according to the topics of the 
lessons. Considering that the students enjoyed them, I decided to conduct this study that intends 
to design and implement a context-bound module, made up of two workshops focused on 
teacher-composed and adapted songs to contribute to vocabulary learning in students enrolled in 
FT. The main topics of this module are food, animals, routines, and jobs.   
This document is divided into five chapters. Chapter one corresponds to the statement of 
the problem, the resources used to identify it, the research question with its corresponding general 
and specific objectives, the related studies, the setting, and the rationale. Chapter two portrays the 
literature review. Chapter three includes the methodological design, divided into the research 
design and the instructional design. Chapter four shows the results of the data analysis. Finally, 
chapter five displays the conclusions, limitations, pedagogical implications, and questions for 
further research.  
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Chapter I 
Research Problem 
Statement of the Problem 
Working at FT made me realize that the students did not know enough vocabulary in 
English. They recognized some colors and some animals, but they struggled with the other words 
presented in a pre-test they took. This lack of vocabulary arises from the few hours they have at 
school for English classes, limiting their exposition to the FL and also because of the lack of 
materials that respond to their realities, dreams, expectations, and interests.   
Based on a pre-test taken by students, my class observation notes kept in a reflective 
journal, three loop writing activities, and a needs analysis survey (See Appendix C) I noticed they 
had little vocabulary. Based on those instruments, I could identify and ratify the problem and 
start this study. If this problematic situation is not addressed, students might continue facing 
difficulties when learning vocabulary, and they may not have the opportunity to approach English 
in a different way. Therefore, to tackle the above-identified problem, I decided to design and 
implement a context-bound module made up of two workshops focused on my composed and 
adapted songs to contribute to students’ vocabulary learning.  
As teachers and researchers, we need to be aware of how important it is to design our 
proper materials as we are public intellectuals (Giroux, 2012), historical thinkers and creators 
able to transform their context (Freire, 1998), critical thinkers (Richards, 1998), “subaltern 
intellectuals” (Kumaravadivelu, 2014, p. 76), and “agents of permanent change” (Núñez & 
Téllez, 2009, p. 184) who dare propose their own “context-bound teaching resources” (Núñez 
& Téllez, 2018a, p, 83) since commercial “EFL textbooks misrepresent both the plurality of both 
local and target cultures” (Núñez-Pardo (2018b) p. 1). In Littlejohn’s words (2012), “materials 
may have an impact beyond simply learning of the language they present” (p. 180). Similarly, 
Howard & Major (2004) asserted that “for many teachers, designing or adapting their own 
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teaching materials enables them to take into account their particular teaching context and to 
overcome the lack of ‘fit’ of the coursebook” (p. 51). In the same line of thought, Kumaradivelu 
(2003) stated that “classroom procedures are teaching and learning techniques… adopted/adapted 
by the teacher and the learner… to jointly accomplish the goals of language learning and teaching 
in the classroom” (p. 28). Consequently, we should be aware of the fact that materials have a 
more significant impact than just language use; they suit students’ needs, contexts and it is also 
necessary to follow some techniques to reach the goals we set. Creating materials allow students 
and teachers’ growth as they are involved in the process and benefit from the fact that materials 
are contextualized. For the aforementioned reasons, Núñez and Téllez (2018) underscored that 
“by resisting the use of decontextualized and standardized materials, teachers become producers, 
not consumers, of context-bound teaching resources” (p. 83). This study intends to improve the 
current FT materials by designing a context-bound module made up of two workshops, focused 
on the songs I compose and adapt. Although there are plenty of created materials, the ones I 
propose are specially designed for FT students as they bear in mind their needs, interests, 
strengths, weaknesses, and realities. 
Research Question  
This study aims to answer the following research question: 
What do the design and implementation of a content-bound module made up of two 
workshops, focused on teacher-composed and adapted songs, reveal about vocabulary learning in 
students enrolled in the Friendly Town program in Cajicá, Cundinamarca? 
Research Objectives 
General objective: To describe what the design and development of a context-bound 
module made up of two workshops, focused on teacher-composed and adapted songs, reveal 
about vocabulary learning in students enrolled in the Friendly Town program.  
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Specific objectives: (a) To assess the appropriateness and usefulness of a context-bound 
module, based on teacher-composed and adapted songs to students’ vocabulary at FT; (b) to 
describe the influence of teacher-composed and adapted songs in students’ vocabulary learning, 
and (c) to analyze the students’ process of vocabulary learning in terms of understanding in 
spoken and written form, spelling, pronunciation, use and correctness.  
Related Studies  
Teaching English as a Foreign Language (EFL) has become an essential aspect in our 
country due to the bilingual education policy in Colombia such as Programa de Fortalecimiento 
al Desarrollo de Competencias en Lenguas Extranjeras (PFDCLE 2004-2014), Colombia very 
well National English Program (2015-2025),  and Ley de Bilingüismo (Ley 1651 de 2013), 
demanding different strategies to accomplish those language requirements in Colombia. 
Correspondingly, researchers in the national territory have carried out several research studies. 
Eight related studies out of fifty ones reviewed were selected and presented as follows: MD, 
songs, and vocabulary learning.    
Concerning MD and songs, Jiménez (2015) conducted an action research study to 
determine the effectiveness of the use of workshops based on songs to develop twelve third 
graders’ listening micro-skills in an EFL classroom at a public school. He used students’ artifacts, 
teacher’s field notes, and video recordings to gather data. The findings suggested that listening 
skills are effectively developed when merging resources as songs are complemented with total 
physical response and the development of contextualized workshops. Songs also showed being a 
motivating pedagogical tool that helped students feel more confident in listening skills. This 
study models the design of a context-bound module based on non-authentic songs.  
Likewise, Preciado (2017) carried out a qualitative action research to describe the 
contribution of designing and implementing contextualized workshops focused on songs in an 
EFL teaching context to the development of listening skills. It was conducted with 16 ninth-
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graders at a public school in Bogotá. The data were collected through students’ artifacts, 
teachers’ field notes, and two surveys. The findings of the study evinced that implementing 
contextualized workshops focused on songs in the EFL classroom had a positive impact on the 
student’s listening micro-skills, student’s motivation increased as well as their good attitude to 
participate in the activities. Besides, the use of songs created a comfortable environment where 
students learned more easily. Likewise, the use of contextualized materials contributed to making 
the activities more effective in relation to the listening process. This study provides theoretical 
insights regarding two of the constructs that underpin my investigation. 
Similarly, Chaves and Fernández (2016) conducted an action research that analyzed the 
design, application, and assessment of a didactic sequence with 36 first graders in a public school 
from Cali. They designed the activities and included songs as a backbone for the whole process.  
During the project, they used interviews, students’ artifacts, and teachers’ journals as data 
gathering instruments. The results show that the didactic unit was easy to use, understandable, 
and appropriate for students and it helped the teacher’s academic work pace, which gives me 
ideas as I have little time to develop the context-bound module I propose. This investigation 
illustrates the materials assessment, which may help structure the context-bound module for the 
pedagogical intervention of this study.  
Regarding songs and vocabulary learning, Pardo’s (2013) qualitative action research 
study aimed to explore the contribution of songs and learning strategies to vocabulary learning in 
twenty-three eighth-graders at a private school in Bogotá. She chose students’ artifacts, teacher’s 
field notes, and interviews. The findings suggest that the students improved their vocabulary by 
implementing learning strategies to contribute to students’vocabulary. Another result was how 
motivating songs were and the way they helped students learn vocabulary and improve their 
performance in the four language skills. I find this study very useful as it exemplifies appealing 
layout in materials, and the overt instruction of learning strategy use.   
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Likewise, Navas (2017) carried out a qualitative action research that examined the 
contribution of developing worksheets based on songs to second graders’ vocabulary acquisition. 
It was conducted with 18 students from a private school in Bogotá, Colombia. Interviews, field 
notes, and the students’ artifacts were the instruments used to gather data. The results revealed 
that the design and implementation of worksheets had a positive impact on the students’ 
vocabulary acquisition through structured vocabulary practice, supported with images. Although 
this study was conducted with second graders, in a private context, by designing worksheets to 
describe students’ vocabulary acquisition, it is relevant since the exemplified formal instruction 
through structured vocabulary learning practice leads to vocabulary acquisition. 
Concerning vocabulary learning and MD, Delgado (2017) conducted a qualitative action 
research study that analyzed the contribution of contextualized materials to the learning of 
vocabulary in fifteen sixth graders at public school in Bogotá. During the intervention, he used 
students’ artifacts with their corresponding self-assessment, teacher’s field notes, and an entry 
and exit survey as data gathering instruments. Results evinced that by developing and 
implementing contextualized materials and using memory strategies related to the four skills had 
a positive impact on the students’ vocabulary learning. Finally, the variety of activities was 
adapted according to students’ needs and interests, which encouraged them to learn the language. 
This study gives a thorough description of MD and vocabulary learning. It also has a great design 
of teacher-built workshops that promote the four language skills with particular emphasis on 
vocabulary learning, in a public context.  
Montes’ (2018) qualitative action research study describes the contribution of 
contextualized lessons supported with visual aids to the learning vocabulary of fourth-graders at a 
public school. Teacher’s field notes, audiotape recordings, and students’ artifacts were used to 
gather data. The results manifested that contextualized lessons, improved students’ vocabulary 
learning in terms of spelling and repetition of words, recognizing printed words, and relying on 
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mother tongue to recycle new words. This study is useful to mine as it worked on spelling and 
visual aids in the materials developed to foster vocabulary learning. 
In the international field, there have been some studies related to the use of songs in EFL 
classes. A qualitative case study pertaining to vocabulary learning was conducted by Kaur (2015) 
with nine learners at an institution in Malaysia to explore how they used receptive and productive 
vocabulary learning in a meaningful way. During the intervention, Kaur used students’ entry 
journals and interviews as data gathering instruments. Results evinced that learning opportunities 
depend on language proficiency, the learners’ confidence, and their preferred learning style, but 
low and average students also have learning opportunities. This study gives strategies to develop 
vocabulary learning when teaching EFL in a non-developed country like Malaysia, such as 
promoting self-confidence and taking advantage of students’ learning styles.  
Nemati, Ghaemi, Amini & Mohamadi (2017) conducted an experimental study with 
ninety elementary students, divided into three groups with thirty Iranian students each to see the 
influence of songs in the learning of the English alphabet. The first group (A) was the English 
songs group. The second group (B) was the Persian songs group. The third group (C) was the 
English and Persian songs group. The idea was to determine the effective method for teaching the 
English alphabet to young learners who do not know English and its writing system. They carried 
out this research in twenty sessions at Samen Institute in Shahr-e-Qods, Iran. Students were 
between five and ten years old. The instruments used for data gathering were pre-tests and post-
tests to verify the effectiveness of the treatment. The most relevant findings showed that using 
both Persian songs with mnemonic devices and English songs simultaneously is more effective 
than using them separately. It also corroborated that songs are compelling pedagogical tools in 
education. Although this study does not focus on vocabulary, it is related to mine inasmuch as it 
was carried out with a similar population, and the use of songs and mnemonic devices like 
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pictures, word games, lyrics, and the context-bound module, which illustrates how to work the 
teacher-composed and adapted songs in tandem with the context-bound module. 
Setting   
This study was conducted at FT, a program founded by Newman School, the Mayor of 
Cajicá and its Secretary of Education. It aims to help Cajicá´s students become bilingual through 
the Friendly Town program. Every term lasts two months, and it receives around 160 students 
from the six public schools. They are from third grade and fourth grade. Some of them have been 
in FT before. The other ones have not taken part in the program. They are between 8 and 11 years 
old. Its mission is to integrate students through an experiential pedagogical model in a non-
formal educational system. The program lasts around nine weeks, in which students do not attend 
their schools to take classes. They go to their institutions to take the bus that brings them into FT. 
Kids study there from 8:00 am to 2:30 pm. Then, the bus takes them back to their schools. FT is 
an intensive immersion English program that fosters agents of change inside the society through 
principles and values that promote the use of EFL in the globalized reality. Its vision is to be 
recognized by Cajicá and Cundinamarca’s SED, generating a personal, school, and familiar 
impact. Students study English, arts, physical education, and music in English. To avoid being 
left behind from their peers at their schools, children at FT learn Spanish, social studies, science, 
and math in Spanish based on the national standards from MEN. The week is divided into five 
days, with four classes, a forty-minute break, and they have an hour for lunch.  
Rationale 
This study is pertinent and relevant at FT as it constitutes an innovative pedagogical 
intervention to be used with all the students who will enroll in the program from 2019 onwards. 
As I mentioned at the beginning, students find it challenging to learn new topics and vocabulary. 
Through this study, I want to make this process easier by implementing and designing a context-
bound module made up of two workshops focused on my composed and adapted songs, knowing 
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how powerful music is. Being a teacher represents one of my foundations in which music plays 
an important role, and I want to challenge myself to create a context-bound module to foster 
vocabulary learning at FT. Besides playing different roles, it became a meaningful personal and 
professional experience inasmuch as I taught English and music, I was a researcher, a text 
developer, a composer (the person who writes the songs’ melody), a songwriter (the person who 
writes the words of the songs, also known as lyricist), according to diverse music genres, and 
singer so students may enjoy those songs. 
Through this research, I expect students to learn not only vocabulary but also to remember 
the songs with their lyrics, correct pronunciation, and I hope they can continue practicing at home 
by listening to songs. Thus, the context-bound module made up of two workshops focused on 
teacher-composed and adapted songs may help them be aware of the topics they are learning in 
an explicit and incidental way. Additionally, I want to encourage those talented teachers who 
play any musical instruments to create non-authentic songs and to design their proper materials to 
teach English. This study intends to show how creative activities can help students from our 
country to learn more dynamically and spontaneously.  
This study expects to contribute to the Research Line on Materials Development and 
Didactics, ascribed to the research group Critical Pedagogies and Didactics for Social 
Transformation in terms of innovation by designing and implementing a context-bound module, 
made up of two workshops focused on teacher-composed songs for vocabulary learning. This 
might in turn foster students’ sociocultural awareness as the lyrics I compose include difference, 
power, ideology, identity, and resistance to address complex and subtle issues of the human 
being. This enables the researcher to fulfill the three MEED’s foundations, as stated by Núñez, 
Téllez, and Castellanos, 2013): “Justice, equity and inclusion” (p. 6) since all the participants 
received the same materials, the pictures included an equal number of photographs of boys and 
girls from the six public schools, the lyrics included all students’ professional aspirations in one 
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of the songs, and all of them had the same learning opportunities within the EFL classroom. 
Regarding “empowerment and autonomy” (p. 7), the songs “Welcome to Colombia” , “We 
belong to Friendly Town”and “You’re my Hope” portray ideas to make students feel proud of 
their country, culture, and identity; likewise, the second workshop entitled “Feeling Proud” 
fostered students autonomy in the sense of making them aware of who they are as children; and 
the use motivational expressions in the module also encouraged to work individually as well as in 
groups. Finally, “professional development” (p. 8) is achieved as I grew as a teacher, researcher, 
text developer, and music composer. I socialized the study with the 10 FT teachers and the 
academic coordinator, and it caused a significant impact on them. This study is innovative at FT 
since the context-bound module, as well as the songs, will be used with all the students who will 
enroll the program from 2019 onwards, authorized by the FT academic coordinator. In the letter, 
she wrote: “Due to the obtained results and the manifest evidence, we have decided to include the 
contextualized module “Fun-Tastic Tunes” to our plan of studies as a fundamental axis” [sic] 
(trans). It can be seen in the appendix E, which makes it a sustainable proposal in time.  
Finally, the methodological contribution of this study consists of relating critical 
pedagogy and experiential learning, Friendly Town’s pedagogical model, in an attempt to 
promote a change in its context through the implementation of a context-bound module focused 
on teacher-composed and adapted songs to vocabulary learning. The context bound module has 
the following features: FT students’ language command and the interaction materials generate, 
materials’ layout, and why they ought to be localized to suit students’ needs, involve their 
learning styles, their likes and be responsive to their sociocultural realities for appropriateness 
and usefulness of materials. 
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Chapter II 
Literature Review 
This chapter presents the different theories that support this research. The first part is 
related to Materials Development; the second one to songs and the third one to vocabulary since 
they are the three main constructs that underpin and establish the criteria that shape the research.   
Materials Development  
Materials Development (MD) is a field of study and a practical activity that has 
strengthened in education. Tomlinson (2012) divided MD into two categories, “As a practical 
activity it involves the production, evaluation and adaptation of materials. As a field it 
investigates the principles and procedures of the design, writing, implementation, evaluation and 
analysis of materials” (pp. 143-144). MD “allows validating the efficiency, appropriateness and 
relevance of materials within the context of learning a language” (Núñez et al., 2013, p. 10), and 
“the planning process by which a teacher creates units and lessons within those units” (Graves as 
cited in Delgado, 2017, pp 11-12). MD is a detailed preparation process that implies not only the 
use, production of resources for language learning, but also to assess their impact, and adaptation 
within the context by considering its most relevant demands like efficiency, appropriateness, and 
relevance to accomplishing the objectives.   
  Materials. They are the different resources teachers use to help students learn new topics. 
Materials are “sociocultural resources” (Núñez et al., 2013, p. 10), “a source of exposure for 
learners to language and culture” (Rico 2012, p. 130), “to facilitate the learning of a language” 
(Tomlinson, 2012 p. 143). Therefore, it is necessary to be aware of the characteristics that 
materials have, and how they help learners develop their skills, their exposure to language and 
culture through interaction and how they facilitate English learning. Therefore, the context-bound 
module seeks to enhance students’ vocabulary learning through teacher composed-adapted songs.  
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Types of materials. There are plenty of resources that can be used for teaching purposes 
with some particular characteristics to help teachers and students. Tomlinson (2012) stated:  
Materials can be informative (informing the learner about the target language), 
instructional (guiding the learner in practising the language), experiential (providing the 
learner with experience of the language in use), eliciting (encouraging the learner to use 
the language) and exploratory (helping the learner to make discoveries about the 
language). (p. 143) 
Along similar lines, materials “can be linguistic, visual, auditory or kinaesthetic” 
(Tomlinson, 2013, p. 2). For Núñez and Téllez, (2009), Núñez and Téllez, (2015), and Núñez, 
Téllez, Castellanos and Ramos, (2009) they can be modules, workshops, worksheets, lessons, or 
learning activities that are localized. As a conclusion, materials have diverse formats. They are 
addressed to the different learning styles and their multiplicity help teachers tutor students. When 
creating our proper materials, we can take into account the materials’ intention and characteristics 
which might make them the most appropriate to achieve learning outcomes, in the quest for 
addressing the particularities of the context as much as possible. 
Authentic and non-authentic materials Teachers can be resourceful when preparing 
classes, especially if they want to succeed in encouraging students to carry out any activity in 
particular. Some authors such as Gómez (2010), Montijano (2014), and Thomas (2014) asserted 
that authentic materials are not created for language teaching purposes, classrooms or learners, 
but the way language is used becomes purposeful in general or universal communication.  
On the other hand, non-authentic materials are those teachers design to deliver their 
classes in which it is necessary to include elements as difference, power, ideology, and 
identity because teachers “continue to produce their own materials for classroom use” (Howard & 
Major’s, 2004, p. 1), “they are… the best materials … because they respond to the learners’ 
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needs as no other material can do” (Montijano, 2014 p. 15), they are “made by nonnative 
speakers and usually are simplified forms of authentic materials” (Alijani, 2014, p. 151), and they 
are materials “specially designed for learning purpose” (Miller as cited in Khoshbakht & Gorjian, 
2017, p. 48). Furthermore, Gómez (2015) encouraged teachers to include elements such as 
“difference, power, ideology, identity and even resistance” (p. 11) which are referred to as deep 
culture. In conclusion, non-authentic materials may be produced by native and nonnative 
speakers for teaching since they respond to students’ specific sociocultural needs as no other 
materials do. They are specially designed for teaching and to face reality critically.  
Contextualizing materials. Having contrasted authentic and non-authentic materials, we 
can conclude that each population has specific characteristics and needs that materials should 
satisfy, giving contextualized materials a critical role. Some authors have stated that “Materials 
should also be contextualised to the experiences, realities and first languages of the learners” 
(Howard & Major 2004, p. 4), “they become helpful tools that promote encounters between 
people of different cultural backgrounds” (Rico, 2012, p. 130), which is the case of FT where 
students come from different public schools, diverse cultural backgrounds, and ideologies. For 
Madsen & Bowen (1978) “good teachers are always adapting the materials they are using to the 
context in which they are using them” (As cited in Tomlinson, 2012, p. 151) and teachers should 
“adapt and transform them to suit the needs of particular groups of learners” (Richards, 2012, p. 
5). However, from my point of view, teachers should not only adapt the materials as Richards, 
Madsen and Bowen suggested because teacher-created contextualized materials that “respond to 
ground realities of everyday-human life” (Núñez and Téllez (2018, p. 37) are essential in the 
teaching process since they suit students’ needs, based on their experiences and realities in 
contrast to other cultural backgrounds.    
A CONTEXT-BOUND MODULE ON SONGS FOR VOCABULARY LEARNING                                                    14 
 
MD for teacher’s professional growth. MD offers teachers the opportunity to evolve in 
their careers as language teachers or materials designers through their daily practices in the 
classroom. In words of Núñez, Téllez and Castellanos (2017) “teacher personal growth and 
teacher professional development… entails the process of learning and reflecting on teachers’ 
practices and knowledge of teaching” (pp. 24-26), it is  “a means of facilitating and deepening the 
personal and professional development of teachers” (Tomlinson, 2013, p. 1), and it demands 
designers  that “are enthusiastic about developing materials, are energetic, creative imaginative… 
and are professional in their approach to the project” (p. 528). MD contributes to teachers’ 
professional growth, but it requires specific characteristics so that teachers may succeed and grow 
in their professional careers. Finally, empowerment entails abilities to construct proposals that 
transform and improve the quality of life (Rico, 2002). Through reflection and action, teachers 
may attain empowerment as they act as critical agents that transform their teaching contexts.  
For this study, materials are contextualized resources created by the researcher to satisfy 
FT’s local needs to contribute to vocabulary learning through a context-bound module made up 
of two workshops focused on teacher-composed and adapted songs. They are non-authentic and 
include lyrics to empower students by making them aware of difference and identity. Now, I 
present the theories that support the use of songs for teaching purposes. 
Songs 
Songs are creations composed, in most of the cases, by music, lyrics, and vocal 
interpretation. In this sense, “Songs are artistic creations that involve lyrics, music and the 
singer’s voice” (Jiménez, 2015, p. 20), they “provide the classroom with a rich and authentic way 
of approaching English” (Lopera, 2004, p. 145) because they “are easily obtainable, provide 
vocabulary, grammar and cultural aspects are fun for the students and provide enjoyable 
speaking, listening, vocabulary and language practice” (Lynch, 2005). Overall, songs are 
creations that strengthen communicative skills, vocabulary, and grammar. In the following 
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paragraphs, I describe their benefits, their uses for language learning, and how they promote 
socio-cultural awareness. 
Songs as powerful resources. Songs are influential for many people, and they can be 
used when teaching. According to the famous Greek myth ‘Orpheus and Eurydice,’ the magic of 
songs is such that “the birds and wild beasts that roamed there would draw close to listen and to 
follow him. Even the trees swayed in time to the tunes he played” (Gibson, n.d., p. 29).  
Similarly, Ludke, Ferreira and Overy (2013) stated that “songs might be particularly helpful 
during the beginning stages of L2 learning” (p.41), which coincides with the FT population and 
learning interest. They may also be useful as “a resource to develop communicative abilities 
properly in a foreign language” (Duarte, Tinjacá & Carrero, 2012, p. 12), since “songs tend to 
stick to our minds because they use rhymes, a lot of repetitions” (Petrus, 2012, p. 126). As a 
powerful resource, “songs work on the short and long-term memory” (Pardo, 2013, p. 83) and 
learners take advantage of this feature to learn English. In essence, songs are helpful because they 
develop communicative abilities through vocabulary learning, as they tend to stick to our minds 
on the short and long-term memory through rhymes and repetitions. 
Songs reduce anxiety and encourage teamwork. Songs have many benefits that may 
positively affect students’ well-being. They help to improve “students’ emotional well-being and 
increasing their academic performance and can help decrease the anxiety level” (Dolean, 2016, p. 
641), by “creating a more relaxed atmosphere” (Silva, 2006, p. 10), which makes students feel 
like “working in teams and to create a comfortable environment for learning English” (Duarte et 
al., 2012, p. 19). Songs offer classmates “a good opportunity for students to exchange ideas and 
get to know their colleagues” (Petrus, 2012, p. 127). Finally, “music and singing promote a 
positive and comfortable classroom environment for optimal language learning” (Shin, 2017, p. 
15). All in all, songs decrease the anxiety level by creating a more comfortable environment for 
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learning English. As a result, they improve students’ emotional well-being, increase their 
performance, and encourage teamwork among students.  
Songs foster motivation. Songs are motivating resources. As claimed by Schön et al. 
(2008) “Learning a foreign language… may largely benefit from the motivational and structuring 
properties of music in song” (p. 982), “most children enjoy singing, and songs are often a 
welcome change… in learning a language” (Richards, 1969, p. 161), and “students think songs 
are natural and fun” (Lynch, 2005). All together, songs foster motivation because children enjoy 
singing as they change routine; they are important in pedagogy due to their naturalness and 
effectiveness in centering students’ attention while they have fun.  
Songs and language learning. Songs also contribute to language learning as they stick in 
the memory, increase attention, and improve linguistic skills. According to Ludke et al. (2013) 
“teaching songs during FL classes can also have an advantage because it facilitates FL learning” 
(p. 49) because they “can support verbal learning and memory” (Ludke et al., 2013, p. 43). In the 
same breath, Schön et al. (2008) stated that “a song may increase the level of arousal and 
attention” (p. 976). Similarly, Petrus (2012) highlighted that “a song could be used to learn some 
grammar structures, new vocabulary items and improve the four skills” (p. 126). Similarly, Shin 
(2017) stated that “using songs brings authentic language… listening and speaking skills to the 
classrooms” (p. 15). In general, songs facilitate language learning, and acquisition through verbal 
learning that may be stored in both short and long-term memory, they increase attention, and they 
can be used for teaching the four language skills, vocabulary, and grammar. 
Songs as means to improve pronunciation. People can improve their pronunciation by 
singing songs. For instance, “the consistent mapping of musical and linguistic structure may 
optimize the operation of learning mechanisms” (Schön et al., 2008 p. 976), “students felt more 
confident because it was easier… to remember the pronunciation modeled by the song, and with 
the rhythm it was even easier to keep the songs’ vocabulary and pronunciation in their memories” 
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(Duarte et al., 2012, p. 17),  and they “help establish a feeling for the rhythm and stressing 
spoken English” (Richards, 1969, p. 162). In sum, songs improve phonological discrimination 
and awareness through rhythm, which makes it easier to remember the pronunciation of 
vocabulary. It also helps to keep the stress and intonation in students’ memories. 
Songs to socio-cultural awareness. Many famous artists have used music to make their 
voices be heard about the socio-cultural issues due to the songs’ influence in an attempt to make 
people reflect on those problems.  About this, Lynch (2005) attested that “songs have been used 
as vehicles of protest for…  rights, pollution, crime, war and almost every social theme or cause”. 
In addition, Petrus (2012) declared that “music also brings cultures closer to each other… the 
culture of a country is also conveyed through music” (pp. 127-130) because with music and 
songs, people can talk about their lives and the places they live in. Moreover, Mdluli (2012) 
sustained that “folk songs include countless themes touching on various subjects, such as history, 
economy, death, hatred and admonition” (p. 61). As a conclusion, songs can be used to protest 
about socio-cultural problems to make people aware of their issues as they generate deep 
reflections in students. This study intends to compose and adapt songs that include difference, 
power, ideology, identity, and resistance to foster socio-cultural consciousness.   
Songs for vocabulary learning. More specifically, songs may be used for teaching 
vocabulary. Richards (1969) declared that “every song is an opportunity for vocabulary review… 
Some songs offer a pleasant way of giving repetition to words” (p. 163), “especially in the 
vocabulary reinforcement stage” (Orlova as cited in Duarte et al. 2012, p. 13). The authors also 
argued that it “was more meaningful for students when they heard the words in the song and 
could learn them by heart” (p. 17). In the same breath, French (1983) stated that “learners feel the 
need to learn certain words because those words hold essential keys to understanding something 
interesting or important” (as cited in Pardo, 2013). Also, Pardo (2013) sustained that in that case, 
“the keys are the lyrics of the songs… all of them [students] obtained a significant improvement 
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in their receptive vocabulary and productive vocabulary” (p. 86). In synthesis, songs help to 
review vocabulary, mainly in the reinforcement stage making students learn new words by heart 
through the lyrics. As a result, students improve their receptive and productive vocabulary. 
Workshops focused on teacher-composed and adapted songs. For this study, it is 
necessary to propose a contextualized framework to develop the context-bound module for the 
pedagogical intervention. As a result, I took into account three proposals. The first one was 
established by Lorenzutti (2014), who stated three stages: pre-listening, while, and post. In the 
first one, “students engage to background knowledge”; in the second one “students listen to the 
song and complete an assigned task”, and in the final one “students analyze new vocabulary, 
discuss lyrics and meaning” (pp. 14-15). Shin (2017) proposed the second framework which 
seeks to “introduce the topic, review the known vocabulary, pre-teach the new vocabulary, listen 
to the song, teach the verses and the refrain, teach the tune and make emphasis on rhyming 
words” (p. 19).  The third framework was proposed by Lopera (2003) who suggested to pilot the 
activities, repeat the songs, including the full lyrics, check the correct exposure, the level of 
English, and the adaptation. Teacher-composed and adapted songs were piloted with the other 
five groups that share similar characteristics to make the necessary adjustments according to 
students’ language proficiency level in terms of fluency and pronunciation patterns.     
For this study teacher-composed and adapted songs are conceived as musical creations 
and recreations that intend to take advantage of their power to reduce anxiety and encourage 
teamwork, and foster motivation and pronunciation, so that learning vocabulary may be 
enhanced; their lyrics aim to make students aware of their socio-cultural contexts to empower 
them. Having described the second construct, the next section deals with vocabulary learning.  
Vocabulary learning 
In the final part of the chapter, this study will present some theories about vocabulary 
learning. To begin with, Ur (1991) underscored that “vocabulary can be defined… as the words 
A CONTEXT-BOUND MODULE ON SONGS FOR VOCABULARY LEARNING                                                    19 
 
we teach in a foreign language, compound nouns and idioms” and encouraged teachers to “teach 
pronunciation and spelling; grammar; collocation; aspects of meaning; and word formation” 
(p.60). Additionally, Nation (2001) classified words into “high frequency words, academic 
words, technical words, and low frequency words” (pp. 15-16). Finally, Ur claimed that teachers 
need to concentrate on “what a word sounds like (its pronunciation) and what it looks like (its 
spelling)” (p. 60) to instigate the learning of vocabulary. Next, I will make emphasis on form and 
grammar. To conclude, I will describe some ways of presenting vocabulary and the advantages of 
teaching it. 
What vocabulary entails. Vocabulary entails many language aspects. For this study and 
based on the expected results, vocabulary deals with form and grammar.   
Form. It refers mainly to pronunciation and spelling. Ur (1991) argued that “the learner 
has to know what a word sounds like (its pronunciation) and what it looks like (its spelling)” (p. 
60), which corresponds to “the form of a regularly spelled word by learning the systematic 
sound-spelling correspondences involved in the language” (Nation, 2003, p. 36), and to be aware 
that “spelling, meaning, or pronunciation can be retrieved from memory” (Carlisle, 2007, p. 82). 
Along similar lines, Schmitt (2000) pointed out that “if the exposure was verbal, the person might 
remember the pronunciation of the whole word” (p. 117). In general, form refers to the 
pronunciation and spelling of a word in which memory plays an important role, depending on the 
way students are exposed to facilitate its retrieval through regularity.  
Grammar. It is related to the use of language in general. Since knowing a word entails 
using it in a correct grammatical way and knowing how to connect it with other words (Cameron, 
2001), “it is perfectly possible to teach grammar in the sense of helping learners to understand” 
(Tavakoli, 2012, p. 83) it as “small units that can be acceptable or unacceptable” (Ur, 1991, p. 
60), as well as words’ “usability, and graded for their difficulty” (Kumaradivelu, 2008, p. 90), 
where it is essential to know that “grammar and other aspects are important components of what 
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it means to know a word” (Nation, 2001, p. 52).  In sum, grammar refers to the use of language, 
which requires being selected based on their usability, difficulty, structures, and how they will be 
related and engaged in achieving the learning goals.  
Ways to present new vocabulary Teaching English as a foreign language demands to 
know how to introduce vocabulary. In Schmitt’s words (2000), there are two processes for 
vocabulary learning “explicit learning through the focused study of words and incidental learning 
through exposure when one's attention is focused on the use of language, rather than the learning 
itself” (p. 116); the former can be given through “adequate phonetic training and proper 
conditions for learning” (Kumaradivelu, 2008, p. 32),  and through the four stages for presenting 
new vocabulary: “ideas for presenting specific items; studying further techniques; application and 
comparison; discussion” (Ur, 1991, pp. 63-64). In the same way, Ryder (2003), proposed an 
approach for teaching vocabulary that consists of guessing the words, playing with them, using 
them, testing students and reviewing the vocabulary (p. 6). Overall, for presenting vocabulary it 
is necessary to bear in mind if it is explicit or incidental, how the words and expressions are 
portrayed, either in spoken or in written form with adequate pronunciation and grammar, and the 
appropriate stages to use it in a meaningful way.   
The importance of vocabulary in language learning. Teaching vocabulary has many 
benefits, which help to develop the four communicative skills.  From Ryder’s point of view 
(2003), “When students improve their vocabularies, they feel smarter… they find it easier to 
express themselves because they have a better command of their language” (p. 5), which “has the 
potential to impact other literacy competencies, such as writing and oral communications” 
(Pressley, Disney & Anderson 2007, p. 222), and which demands teachers “nurturing partially 
known vocabulary along to the point where learners can use it at will” (Schmitt, 2000, p. 157), 
“with more vocabulary, there will be more comprehension and with more comprehension, there 
will be, hopefully, more language development” (Kumaradivelu, 2008, p. 143). Overall, as 
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vocabulary develops language skills like reading, writing, and speaking may improve as well as 
allowing learners to communicate their ideas. The more command of the language students have, 
the more comfortable and smarter they feel as they can use the new vocabulary at will, generating 
more language development.   
For this study, vocabulary represents the ultimate objective, where students are expected 
to learn the units (or categories of words) through a context-bound module made up of two 
workshops focused on teacher-composed and adapted songs by taking into account the correct 
form (pronunciation, spelling, and grammar). For doing so, it is necessary to be aware of the 
correct ways to present it, the importance of vocabulary in language learning, and how it 
contributes to other language skills. I expect FT students to recall the words and know what they 
mean when they listen to the songs even when they are at home. 
The following chapter presents the methodological design that underpins the current 
study.  
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Chapter III 
Methodological Design 
Research Design  
The purpose of this study is to explore the contribution of designing and developing a 
context-bound module made up of two workshops, focused on teacher-composed and adapted 
songs, to vocabulary learning in students enrolled in the FT program. This chapter deals with the 
most relevant information about the research design and the instructional one.  
Paradigm This study is underpinned by the socio-critical paradigm. In our Latin 
American reality, it is necessary for teachers to try to innovate and transform the contexts where 
they work “given the necessity of being coherent with the proper intentions of educational 
innovation, that is to say, with the transformation and the educational change” (Pascual & 
Rodríguez, 2018, p. 137). [sic] (trans).  
Approach. The approach I chose for this study is the qualitative research. Berg (2013) 
mentioned that it “seeks answers to questions by examining various social settings and the 
individuals who inhabit these settings” (p. 6). In addition, Jensen (2002) affirmed that 
“qualitative researchers tend to conceive of their studies, most generally, as an iterative or 
repeated process, which allows for the flexible application of theoretical concepts and analytical 
procedures to a wide variety of empirical domains” (p. 236). By the same token, Hatch (2002) 
stressed that “qualitative studies try to capture the perspectives that actors use as a basis for their 
actions in specific social settings” (p. 7) and it “explores naturalistic cultural settings without 
controlling variables” (Burns, 2001, p. 23).  What is more, Pistrang and Barker (2012) reported 
that qualitative methods “can give voice to disadvantaged or excluded subpopulations” (p. 6). In 
sum, qualitative research is a systematic process that attempts to answer questions through the 
application of theories in specific settings as excluded subpopulations and to capture the 
individuals’ perspectives in their naturalistic, cultural contexts without controlling variables.  
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  Type of study. This study is underpinned by action research. It “can inform teachers 
about their practice and empower them to take leadership roles in their local teaching contexts” 
(Donato, 2003, p. 1). It “creates new knowledge based on enquiries conducted within specific and 
often practical contexts. The purpose of action research is to learn through action leading to 
personal or professional development” (Koshy, 2005, p. 3), by “studying what is happening in 
our classroom and deciding how to make it a better place by changing what and how we teach 
and how we relate to students and the community” (Fandiño, 2010, p. 117) for teachers to  
“improve the rationality and justice of their own practices” (Carr & Kemmis, 2004, p. 162) and 
“strengthen the opportunities for the results of research on practice to be fed back into 
educational systems in a more substantial and critical way” (Burns, 2001, p. 13). In essence, 
action research is a process in which teachers empower themselves, become leaders and take 
actions to improve their teaching practices critically, support their communities and contexts by 
offering students opportunities through rationality and justice, thereby generating professional 
development.  
This study followed the cycle of action research proposed by Burns (2001). I designed 
and administered a needs analysis survey related to MD, songs, vocabulary learning, and 
students’ needs and interests.  The findings ratified the problem I stated at the beginning of this 
research and provided students’ perception of materials, songs and vocabulary, which led me to 
propose the pedagogical intervention to answer my inquiry to alleviate the difficulties I had 
previously found. Finally, I analyzed the data gathered during the seven weeks it took to 
implement the pedagogical intervention of this study, transforming my pedagogical practice and 
my students’ perception of learning vocabulary.  
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Diagram 1 
 
 
 
 
 
Action Research Interrelated Activities (Burns, 2001) 
Participants. Twenty-three students enrolled in the FT program, and one of the English 
teachers took part in this study. I will describe them in the following paragraphs.  
Students. FT has students from the six public schools in Cajicá, Cundinamarca. They are 
IED Antonio Nariño, IED Capellanía, IED Pablo Herrera, IED Pompilio Martínez, IED Rincón 
Santo, and IED San Gabriel. FT is a bilingual program funded by Newman School and Cajica´s 
Mayoral Service and its Secretary of Education. Every term, around one hundred and sixty 
students enroll in FT. This study was carried out with thirteen girls and ten boys. They are 
between 9 and 11 years old, and they have a low socio-economical status. As I am their 
homeroom teacher, I chose this group of students because I could have some more time with 
them. These children take a few English classes at their schools, which makes it difficult to learn. 
In many cases, these students belong to large families, living with step-siblings. As they have to 
take their own lunch to FT, some of them have to prepare it. As a teacher, I have seen aggression, 
especially when they are in recess and how they discriminate against their classmates, mainly for 
their physical appearance or skin color. These situations motivated me to compose lyrics in an 
attempt to tackle those issues and to make them realize how valuable they are.  To select the 
participants, I used the convenience sampling technique since it makes “the selection of the most 
accessible subjects” (Marshall, 1996, p. 523) “from the target population on the basis of their 
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accessibility or convenience to the researcher” (Ross, 1978, p. 7). Thence, the sample is 
accessible and approachable to implement the pedagogical intervention. 
Teacher-researcher, text developer, songwriter, and singer. For the current study, I 
assumed four roles: teacher-researcher, materials developer, songwriter, and singer. In the first 
role, I am in charge of teaching and reinforcing what the other four English teachers do in their 
classes, since as suggested by Harmer (2007), “The aim of all committed teachers is to facilitate 
learning” (p. 108). I did that with the seven groups and combined those topics with music. Along 
similar lines, this role responds to the insights of Fichtman and Yendol-Hoppey (1999) as a 
teacher-researcher is the one “who goes and look for changes instead of waiting for them to 
come” (p. 1). This role allowed me to realize that teachers did not have contextualized materials, 
which gave me the idea of designing and developing a context-bound module by taking into 
account six SLA principles, my students’ needs and likes, as well as the fundamental theories to 
ease the difficulties my students faced regarding vocabulary learning. The second role let me 
become a materials creator as “every teacher is a materials developer” (Tomlinson, 2003, p. 1) 
and an “agent[s] of permanent change” (Núñez & Téllez, 2009, p. 184) aiming at fostering the 
learning of vocabulary among third and fourth graders. The third role emerged when I noticed 
students enjoyed music, but they did not like the traditional songs teachers usually play in 
English classes as they were too childish for them. Then, I saw the opportunity to write songs 
according to their music preferences, their needs related to English, and the motivation I had to 
promote change at FT. As a result, I started composing and adapting songs from different genres 
such as reggae, blues, rock, son Cubano, pop, electronic music, cumbia, joropo, reggaeton, jazz, 
and ballads, so students had the chance to listen to a wide variety of music genres. Their lyrics 
are related to FT’s lesson plan and elements like difference, power, ideology, identity, and 
resistance. In the following link, you can listen to the 14 teacher-composed and adapted songs. 
https://drive.google.com/folderview?id=1uk4d7TnFYlvKfHSg1JAOJonQ_TnE_o9N. Their 
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lyrics are included in Appendix G. The final role takes place in the different classes where I sing 
and play the songs for my students to fulfill FT’s lesson plan and my research study.  
Data gathering instruments. Three instruments were used to collect data in this study, 
which will be described in the following paragraphs. They were piloted and adjusted according to 
the suggestions made by a group of students that shared similar features with the selected sample.  
They were also validated by an expert (See appendix F).  
Students’ artifacts. They are the works made by students during research. They are 
“objects that participants use in the everyday activity of the contexts under examination… They 
include samples of children’s work” (Hatch, 2002, p. 117), which becomes a “source of 
documents readily available to all language teachers…Student writing lends itself very easily to 
analyses which track development linked to deliberate interventions made through action 
research” (Burns, 2001, p.140) in which “gathering and studying these artifacts can give 
alternative insights into the ways people think and act” (Hodder as cited in Hatch, 2002, p. 117). 
Students artifacts let me trace their progress on vocabulary learning; their preception of materials 
as sources that facilitate activity completion and, thus, learning; and their impression of songs as 
motivational resources that triggered the learning of new words.      
Field notes. This instrument helps to register students’ attitudes, words, expressions, and 
interactions while they are taking part in the research. As an instrument “is a flexible tool for 
action research data collection… as a way of documenting and analysing issues… Notes are 
descriptions and accounts of events in the research context which are written in a relatively 
factual and objective style” (Burns, 2001, p. 85-87). They “should identify key individuals and 
describe particular elements of context that will help with analysis” (Hatch, 2002, p. 131) and “be 
completed immediately following every excursion into the field” (Berg, 2001, p. 158). This 
instrument allowed me to register pertinent information during the implementation of the context-
bound module in the English class (See Appendix B). 
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Focus group interview. This type of interview is designed to collect data through the 
interaction of the participants. It “may be defined as an interview style designed for small groups 
which consists of a small number of participants under the guidance of a facilitator, usually called 
the moderator” (Berg, 2001, p. 111). They “rely on the interactions that take place among 
participants in the group to generate data… It is the interaction among those participating that 
gives focus group data their unique character” (Hatch, 2002, p. 132) and they “are a popular and 
widely used means of collecting qualitative data which can be conducted through a variety of 
participant combinations as researcher to students” (Burns, 2001, p. 118). The focus group 
interview was a meaningful and resourceful instrument for this study because it revealed 
students’ perceptions of the context-bound module focused on teacher-composed and adapted 
songs to foster their process of vocabulary learning. (See Appendix D). 
Pedagogical Design 
The main concern I had before I conducted this study was that students did not have 
enough vocabulary, which made it difficult to learn English, based on the fact that the FT 
program lasts two months. Through the class observation notes kept in a reflective journal, I 
realized they liked the songs I composed and adapted, which becomes one the foundations for the 
pedagogical intervention I implemented.   
Pedagogical intervention. In this study, the pedagogical intervention is the design and 
implementation of a context-bound module made up of two wokshops, focused on teacher-
composed and adapted songs to foster vocabulary learning in students enrolled in the FT program 
in Cajicá, Cundinamarca. Those songs were composed and adapted based on my students’ 
interests (diverse music genres), needs (lack of vocabulary, few English classes at their schools), 
and aspects such as diversity, difference, power, ideology, justice, equity combined with the main 
topics from FT’s lesson plan: vocabulary related to food, animals, daily routines and occupations. 
The context-bound module is called Fun-tastic Tunes, which is made up of two workshops 
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focused on teacher-composed and adapted songs. It has been specially designed for Friendly 
Town students, and it responds to the students’ emotional and language learning needs, based on 
six SLA principles, which will be described in detail in the pedagogical objectives. The title 
emerges from the first letters of the program (Friendly Town). It also refers to teacher-composed 
and adapted songs and how they bring fun into the classroom. The two workshops contain: a 
colorful and meaningful presentation of vocabulary; appealing pictures with Friendly Town 
students, teachers and its places; learning strategies to help students carry out the activities so 
they can be more independent learners; an integration of the four communicative skills, starting 
from the reception skills (reading and listening) and finishing with the productive ones (speaking 
and writing); six teacher-composed and adapted songs with diverse music genres based on 
Friendly Town’s lesson plan vocabulary and students’ likes; an assessment section in which 
students are evaluated in terms of vocabulary, writing and speaking. This skill is graded by using 
rubrics; a cross-curricular cut with vocabulary related to science and social studies; a bonus track, 
which is a song about or identity: Colombia and Friendly Town; a self-assessment section to 
evaluate students’ comfort when working with the module, the songs and the vocabulary, and; a 
songbook with other eight songs to complement essential topics like telling the time, the alphabet 
and animals, as well as five special songs from Friendly Town. Similarly, Fun-Tastic Tunes has 
some representative icons for the four language skills and learning strategies. As FT students like 
sports, the icons are represented by runners. The beginning of the workshop illustrates an athlete 
warming-up; it is called “Get ready,” in which the vocabulary is presented to the students. The 
second stage is called “Go!”, in which students are expected to put into practice the new words.  
The final stage is called “Celebrate,” which represents the end of the workshop. Additionally, the 
context-bound module includes three sets of features: The first one is related to students’ 
language command and the interaction materials generate. When creating materials, teachers 
need to bear in mind their students’ real proficiency level, so they are appropriate to avoid 
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frustration. The cherry-pick stands on the fact of designing materials that are not too difficult but 
challenging. The second characteristic is the materials’ layout. Materials must be appealing, 
attractive, colorful, and with an outstanding design. When students have access to materials with 
these appearances, they feel motivated and engaged in the activities they portray. Finally, 
materials ought to be localized. It means they have to suit students’ needs, involve their learning 
styles, their wants, and be responsive to their reality. Each teacher knows his/her students as well 
as the setting where he/she works, which becomes an advantage for successful materials 
development. 
Pedagogical objectives. The main objective of this study is to describe what the design 
and development of a context-bound module made up of two workshops, focused on teacher-
composed and adapted songs, reveal about vocabulary learning in students enrolled in the 
Friendly Town program. This study stated five specific objectives as follows: (a) to create spaces 
for singing teacher-composed and adapted songs to enhance vocabulary learning; (b) to sensitize 
students about difference, power, ideology, identity and resistance through the songs’ lyrics; (c) 
to provide students with vocabulary learning strategies to help them use new words after the 
program finishes; (d) to familiarize students with their learning styles and; (e) to create a new 
localized-learning approach based on teacher-composed and adapted songs and students’ ideas.  
SLA principles. The context-bound module made up of two workshops developed for the 
pedagogical intervention of the study is underpinned by Second Language Acquisition principles 
(SLA principles). Designing materials is a challenging activity for language teachers as it 
demands to bear in mind specific characteristics to succeed in accomplishing the communicative 
objectives. Carter & Nunan (2001), Gilmore (2007), Gómez (2010), Howard & Major (2004), 
Masuhara (2017), Núñez et al. (2009), and Tomlinson (as cited in Núñez et al. 2009) established 
diverse patterns to follow, from which I chose six. In the following paragraphs, I will describe 
them briefly.  
A CONTEXT-BOUND MODULE ON SONGS FOR VOCABULARY LEARNING                                                    30 
 
The first one I chose was proposed by Tomlinson who stated that materials need to 
“achieve impact through novelty, variety, attractive presentation and appealing content” (as cited 
in Núñez et al., 2009, p. 43). From Howard & Major’s view (2004), a designer should “create 
dynamic and appealing materials…  attractive in terms of their usability…, made robust 
enough…, and able to be reproduced” (pp. 55-56).  As well as this, Núñez et al. (2009) asserted 
that materials “should be interesting, stimulating, and creative”. They portrayed them as 
“original, new, varied, and attractive” (p. 47). Fun-Tastic Tunes has the following characteristics: 
original, colorful, stimulating, challenging, durable, creative, and I hope each student can have 
their own set.  
The second principle speculated that materials should “help learners develop self-
confidence”. For example, Carter & Nunan (2001) stressed that “writing predictions and 
completions to texts as part of a process of detailed text study… can lead to greater confidence in 
the writing process. Such activities encourage learners to write their way into more precise, 
interpretive readings” (p. 30). It implies that confidence gives students the chance to have a better 
command of the language. The more comfortable they feel, the better productions they will have.   
Besides, Tomlinson argued that materials should “facilitate student self-investment which 
aid learner to make efficient use of the resources to facilitate self-discovery” (as cited in Núñez et 
al., 2009, p. 43). In addition, Masuhara (2017) noticed that students “are expected to take 
responsibility for their own learning” (p. 3). The author further argued that “students need to 
develop some degree of learner autonomy to succeed… and pedagogical intervention can aid in 
developing self-directed learning” (pp. 6-7). Similarly, Oxford (1994) stated that good learners 
“take advantage of all practice opportunities; monitor their speech as well as that of others; and 
pay attention to meaning” (p. 1). Therefore, students’ autonomy and awareness are important to 
achieve the goals proposed through the materials. This process should be bilateral in which 
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students take an active role in their learning processes, and teachers accompany and encourage 
them to take full responsibility.  
Furthermore, Tomlinson mentioned that materials should “draw learners’ conscious or 
subconscious attention to linguistic features so that they become aware of a gap between a 
particular feature of their language and the target language” (as cited in Núñez et al., 2009, p. 44). 
Again, Gilmore (2007) attested that “the language presented… in textbooks is a poor 
representation of the real thing…  Research … has exploded and, with our deepening 
understanding of how people make meaning through language…it is time for a change in the way 
we design syllabuses” (pp. 98-99). Hence, it is necessary to develop materials that narrow the gap 
between the target language and the native tongue, artificial expressions, imposed oral and 
written texts that make it difficult to convey meaning.  
Besides this, Tomlinson suggested that materials should “provide opportunities for 
communicative purposes in L2” (as cited in et al., 2009, p. 44). Also, Gilmore (2007) maintained 
that “the goal is to produce learners who are able to communicate effectively in the target 
language” (p. 98). As well as this, Howard & Major (2004) corroborated that “materials should 
encourage interaction and be generative in terms of language” (p. 52). They further claimed that 
“materials should give learners to integrate all the language skills in an authentic manner and to 
become competent at integrating extra-linguistic factors such as pragmatics and body language 
appropriately” (p. 53). Fun-Tastic Tunes engaged the four communicative skills through 
vocabulary learning. The idea is to motivate students to feel confident and speak English to 
communicate their thoughts, ideas, and expectations.  
Finally, Tomlinson pointed out that materials should “take into account students’ different 
learning styles” (as cited in et Núñez al, 2009, p. 44), and Núñez (2010) advocated that 
“developing appropriate tailormade materials that suit all learners’ profiles is a must” (p. 45). In 
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the same vein, Núñez and Téllez (2015) underscored that materials should respond to “local 
needs of teaching settings” (p. 57). Similarly, Núñez et al. (2009) sustained that they should be 
“sensitive to the needs and wants of each of the learners” (p. 47). According to their criteria, 
materials must be appropriate for students’ command of the language, their multiple 
intelligences, and their learning styles, developing self-confidence, motivating active 
participation and exposing students to language in use. In the same vein, Howard & Major (2004) 
ratified that “some EFL course books also build in exercises that allow students to explore their 
own learning styles and preferred strategies as an important means of promoting ongoing 
independent development” (p. 54). All in all, materials need to bear in mind students’ learning 
styles, needs, expectations, and life experiences by making them aware of those aspects to 
succeed in their language performance. 
Summing up, materials need to be appealing, develop students’ confidence, encourage 
their autonomy, tell the main differences among both languages, promote interaction among 
students and be sensitive to their needs such as their multiple intelligences and learning styles.  
Hence, materials will supply the needs of the context and engage learners through interesting, 
stimulating, and creative activities. 
Intervention as innovation. The intervention implemented in Friendly Town aimed to 
contribute to students’ vocabulary learning through workshops and teacher-composed and 
adapted songs. To begin with, innovation is a thoughtful and planned process that people may 
deem as new. In addition, Hannan and Silver (2001) reported that innovation “carefully brings 
change addressed to improve, solve or ease a given problem”. Moreover, Markee (1997), (2001), 
Rudduck (1991), Willis & Willis (1996) and Wedell (2009) capitalized that it is essential to 
propose the educational change considering the individuals and their context. Under these 
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circumstances, innovation is a planned process that aims to generate action over a problem and 
promote change in an educational background.   
Taking into account the previous lines, the intervention of this study constitutes a 
pedagogical innovation that intends to bring change in FT by designing two appealing workshops 
that engage students into vocabulary learning through teacher-composed and adapted songs. As 
claimed by Nuñez, Téllez and Castellanos (2012), “Innovation has a major role in MD and… 
teacher-developed materials can be seen as an innovative practice in the EFL classroom” (p. 24). 
The innovation also focuses on the use of music. Based on students’ preferences, the songs were 
composed and adapted according to different music genres. The innovation from this study is a 
deliberate and planned process in which the lyrics are composed and adapted based on Friendly 
Town’s lesson plan, considering empowerment and awareness of current socio-cultural issues. It 
also considers their social context and the music they like, offering variety to a certain extent. 
Theories of the nature of language and language learning. The theories of language 
that informed the language learning program at Friendly Town are the linguistic and the 
functional perspectives. On this matter, Tudor (2001) stated that the linguistic theory “focuses on 
understanding the concept of language” (p. 50). On the other hand, the functional model “centres 
on the role of language to do things” (Hymes, as cited in Tudor, 2011). Both perspectives seek to 
foster the use of language in context. The first one establishes the foundations: such as grammar, 
vocabulary, and phonology. The second one encourages students to do something with the 
language within a context. The context-bound module and the teacher-composed and adapted 
songs are suitable for those two language perspectives because the researcher works with 
linguistic features like pronunciation, spelling, and vocabulary and motivates students to use what 
they have learned in lifelike speaking situations.  
The theory of language learning vision underlying the language program at Friendly 
Town is experiential learning, which according to Tudor (2001), ratifies that when a student 
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learns a language is able to make a pragmatic use of it. This model is based on two main factors: 
a permanent exposure to a significant quantity of input in the TL and constant use of the language 
for communicative purposes. Along similar lines, Green purported that “experiential learning 
concepts offer a way of structuring and sequencing learning that leads to the increased 
effectiveness of the experience” (as cited in Moon, 2004, p. 109). The context-bound module I 
designed and implemented, focused on teacher-composed and adapted songs, intended to 
contribute to students’ vocabulary learning through experience in context, which Tudor (2001) 
described as “communicative… activities that are relevant and meaningful for them in the present 
and future”. From 2019 onwards, students also get a CD with the lyrics from the songs, so they 
can continue being exposed to English through music. All in all, this study intends to expose 
students to English on a permanent basis. Subsequently, they can use it with the vocabulary 
students learned through the module, and the songs’ lyrics. 
Methodological approach underlying the pedagogical intervention. Critical pedagogy 
(CP) is a social practice that has become popular in our Latin American teaching contexts. Freire 
(1975/ 1995) proposed that CP begins with recognizing that human beings and learners exist in a 
cultural context, “in which educational activity takes place” (Kincheloe, 2008, p. 10). It is 
“connected to experiential learning, contextual learning, problem-based learning, constructivism, 
and other approaches that are concerned with context and the value of learning from and 
nurturing speciﬁc places, communities” (Gruenewald, 2003, p. 3) and it “should raise teachers’ 
and students’ awareness to the social, political, educational, or any inequalities in their life 
contexts, and help them realize that by knowing and questioning, they can promote change” 
(Santana-Williamson, 2000, p 11) since “contexts are interpreted by us” (Núñez,  2018, slide 
130). Thence, it is crucial to bring CP in context because “language is learnt in context and any 
approach to research on language learning needs to take this fully into account” (Wendt, 2003, p. 
92). In Canagarajah’s point of view (2002), educators should resist “methods [that] exert a 
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pressure to mould teacher and student roles and activities in carefully orchestrated ways” (p. 
142). Therefore, this study relates CP and experiential learning (FT’s pedagogical model) in an 
attempt to promote a change in its context through the implementation of Fun-Tastic Tunes, 
focused on teacher-composed and adapted songs for vocabulary learning.  In the same way, 
Kincheloe, (2008) stated that “critical pedagogy believes that nothing is impossible when we 
work in solidarity and with love, respect, and justice as our guiding lights” (p. 9), which were 
some aspects portrayed in the songs, as well as in Fun-Tastic Tunes. This context-bound module 
intends to make students aware of socio-cultural and environmental issues, as well as to make 
them feel empowered to change the reality we face. The songs are deliberately composed, and 
they are based on the music genres they like as means of sensitization.  
Connection of the pedagogical intervention with the research question. When 
carrying out a research study, it is necessary to consider students’ interests and preferences, to 
follow a set of principles, an appropriate framework and to propose a new approach when those 
principles or frameworks do not seem to fit the context. In light of this, Richards (2005) 
suggested a topical syllabus in which the topics are “derived from research on students’ interests 
and preferences” (p. 6). Through the results that emerged from the needs analysis survey I heeded 
those likes to compose and adapt the songs for designing the context-bound module. Richards 
(2005) also purported that “the first task I have to solve in planning is a set of materials is to 
identify an acceptable set of principles … The challenge for materials writers is to turn these 
principles into lesson plans and teaching materials” (p. 9-10). Based on that, the context-bound 
module becomes a teaching material for FT students and teachers. Richards also mentioned that 
“before the writer can make decisions on the kinds of exercises, tasks and activities to be 
employed in materials, an overall instructional framework has to be agreed on” (p. 8) although 
“principles derived entirely from research and theory might not always fit well with the school 
teaching and learning culture” (p. 11), which grounds the proposal of the study by designing  
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contextualized materials based on FT’s lesson plan, students’ needs and preferences, and 
sociocultural realities to foster the learning of vocabulary among third and fourth graders through 
teacher-composed and adapted songs.     
Suggested instructional phases. In the final part of this chapter I will present my 
proposed material development framework, the informed consent, the sensitization and the 
implementation of the materials.  
Proposed material development framework. Designing materials is a challenging activity 
for language teachers as it demands to bear in mind theoretical frameworks to succeed in 
accomplishing the objectives. As a result, I considered the frameworks proposed by Bedwell 
(2012), Graves (1996), Howard and Major (2004), Jolly and Bolitho (2011), Masuhara (1998), 
Núñez, Pineda and Téllez (2004), Núñez and Téllez (2009), Núñez et al. (2009), Núñez at al. 
(2012, 2017a, 2017b), who established a sequence of procedures to follow, from which I chose 
five described below.  
Table 1 
Comparative Frameworks for Materials Development Munévar (2018)  
Author Framework 
Number of 
components 
or stages 
Similarities Differences 
Graves 
(1996) 
Framework of 
components 
Seven (7) 
Needs assessment 
Defines goals and objectives 
Conceptualizing content 
Selecting and developing 
materials 
Organization of content and 
activities 
Evaluation 
Consideration of resources 
and constraints 
Masuhara, 
(1998) 
Course Design 
Procedure  
Five (5) 
Needs analysis 
Determine the goals and 
objectives  
Methodology of the 
materials  
Testing and evaluating 
Syllabus design  
Jolly and 
Bolitho 
(1998) 
Framework for 
materials 
writing 
Five (5) 
Identification of needs  
Pedagogical realization of 
materials finding appropriate 
 Identification of a 
problem 
 Contextual    
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exercises and activities 
Physical production  
(Production and use of the 
material by students) 
realization of the proposed 
new materials (Exploration of 
the problem, defines what 
skills, what functions  
Núñez, 
Pineda, and 
Téllez (2004) 
The process of 
Course and 
Material Design 
Five (5) 
Needs analysis 
Objectives  
Which skills should 
materials aim at? 
Selection and sequence 
(what tasks, what content) 
Assessment and evaluation 
of goals achieved.   
Learning/teaching activities 
(What activities do the 
materials require students 
perform? Type of 
participation). 
Núñez   and 
Téllez (2009) 
Essential 
components in 
the process of 
creating and 
adapting 
Materials 
Seven (7) 
Needs assessment 
Selecting goals and 
objectives 
Content 
Selecting and developing 
materials and activities 
Organizing content and 
activities 
Evaluation 
Resources and constraints 
Núñez, 
Téllez, 
Castellanos, 
and Ramos 
(2009) 
The Materials 
Development 
Scaffolding 
Scenario 2 
Five (5) 
Needs assessment and 
analysis 
Developing the material 
(anything teachers want to 
do:  create or adapt) 
Revising and evaluating the 
materials  
Piloting the materials 
Making adjustments 
 
Núñez, Téllez 
and 
Castellanos 
(2012) 
MD framework Seven (7) 
Needs assessment  
Identifying the method and 
the approach underlying the 
materials 
Selecting goals and 
objectives 
Selecting and organizing 
Content Organizing 
activities 
Assessing  
Trialling  
Making adjustments 
*Colors were used to identify those similarities, differences and coincidences. 
Besides the abovementioned frameworks, I reviewed the one proposed by Howard and 
Major (2004), who stated that “materials should also be contextualized to the experiences, 
realities, needs and first languages of the learners” (p. 51). They also claimed that “materials 
should encourage interaction and be generative in terms of language” (p. 52). The third set of 
features is interesting, stimulating, and creative. Núñez et al. (2009) portrayed them as original, 
new, varied, and attractive (p. 47). In the same breath, materials should be “sensitive to the needs 
A CONTEXT-BOUND MODULE ON SONGS FOR VOCABULARY LEARNING                                                    38 
 
and wants of each of the learners” (p. 47). According to their criteria, materials must be 
appropriate for students’ command of the language, their multiple intelligences, and their 
learning styles, developing self-confidence, motivating active participation and exposing students 
to language in use. Therefore, materials need to supply the needs of the context, encourage 
interaction among students, engage learners through interesting, stimulating and creative 
activities and be sensitive to their needs such as their multiple intelligences and learning styles.    
Based on all those characteristics given by the scholars, I proposed my own framework, 
focused mainly on respecting others and diversity. FT students come from six different public 
schools in Cajicá, integrated into seven groups. Each one of them has at least two students from 
each institution, and they make new friends through the program. FT is also multicultural, and 
there are children from different races. This framework is divided into several sections: 
conducting a needs analysis based on the researcher’s observation, and the results emerging from 
the survey, materials to enhance vocabulary learning, the objectives and learning purposes of the 
materials, their contents and proposals, learning activities sequence, materials’ layout, the need of 
materials to be localized, students’ self-assessment, piloting and adjustments making.           
Informed consent. Before starting the implementation of the materials, I sent a consent 
letter (See Appendix A) to inform parents, students and the FT’s coordinator about the research 
study I planned to carry out, explaining that its general purpose was to describe what the design 
and development of a context-bound module focused on teacher composed and adapted songs 
revealed about vocabulary learning in students enrolled in the FT program. I also clarified that 
the data obtained had only academic purposes keeping anonymity and confidentiality, with which 
I got the authorizations to conduct this study.   
Sensitization. A week before I started the implementation, I told my students we were 
going to work with a booklet I designed for them with contextualized topics and pictures, which 
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also contained songs, with a wide variety of musical genres, which purpose was to help them 
learn many more new words. When they heard this, it generated expectations among them.   
Implementation of the materials. Fun-Tastic Tunes was implemented in six weeks, which 
became twelve classes in total. As I described its structure in the pedagogical innovation section, 
I will present its schedule with the dates, topics, the activities, and the teacher-composed songs 
that were sung in the session.   
Table 2  
Module’s implementation schedule.  
Materials  
Session 1 Session 2 Session 3 Session 4 Session 5 Session 6 
Workshop No. 
1 
“The World 
Around Me”  
Date: 
September 
19
th 
 
Topic: food 
Activities: 
presentation 
of vocabulary, 
unscramble 
words, read 
“The Very 
Hungry 
Caterpillar”. 
 
Song: “The 
Caterpillar 
Blues”.  
 
 
 
Date: September 
21
st
   
Topic: food 
Activities: 
review, identify 
vocabulary with 
posters, sing, 
comprehension 
exercise on the 
songs’ lyrics, 
speaking activity 
about food, 
written exercise.  
Song: “The 
Caterpillar 
Blues”.  
Date: September 
26
th
    
Topic: animals 
Activities: finish 
written exercise, 
explain 
characteristics of 
animals, 
comprehension 
exercise, play 
“Earth Song”, 
sing “Our 
animals”. 
 
Song: “Our 
animals”. 
 
 
 
Date: 
September 28
th
    
Topic: review 
of food and 
animals.  
Activities: Sing 
our animals, 
work on the 
assessment 
section, start 
oral 
presentations. 
 
Song: “Our 
animals”.  
 
 
 
Date: October 
3
rd
  
Topic: 
Colombia! 
Activities: finish 
oral 
presentations, 
write 5 things 
about Colombia, 
underline 
common things, 
sing “Welcome 
to Colombia” 
 
Song: “Welcome 
to Colombia”. 
 
Date: October 16
th
   
Topic: Our 
compromise is 
Colombia! 
Activities: sing 
“Welcome to 
Colombia”, write 
favorite lines on 
heart-shaped cards, 
fill in self-assessment 
section. 
 
Song: “Welcome to 
Colombia”. 
 
 
Materials  
Session 7 Session 8 Session 9 Session 10 Session 11 Session 12 
Workshop No. 
2 
“Feeling 
Proud” 
Date: October 
19
th
   
Topic: daily 
routines 
Activities: 
presentation 
of vocabulary, 
unscramble 
words, read 
“A day in my 
life”. 
 
Song: “My 
lovely day”. 
 
 
Date: October 
23rd 
Topic: My daily 
routines 
Activities: sing 
my lovely day, 
comprehension 
exercise on the 
songs’ lyrics, 
speaking activity 
about daily 
routines. 
 
Song: “My lovely 
day”. 
 
 
 
Date: October 
26th 
Topic: Present 
simple tense 
Activities: explain 
the use of 3
rd
 
person in singular 
for the present 
simple tense, 
exercise with all 
students’ names 
about 
occupations, 
written exercise.  
 
 
 
Date: October 
30
th
  
Topic: It’s my 
job, I really 
love it 
Activities: Sing 
“It’s my job”, 
work on the 
assessment 
section: 
vocabulary, and 
writing.  
 
Song: “It’s my 
job”.  
 
 
 
 
 
Date: November 
6
th
  
Topic: We 
belong to 
Friendly Town 
Activities: finish 
oral 
presentations, 
sing “We belong 
to Friendly 
Town”, reflect 
on mistakes, 
write promises 
Song: “We 
belong to 
Friendly Town”. 
Date: November 7
th
  
Topic: Reflecting and 
transforming 
Activities: Write 
promises on cards, 
read out loud the 
promises, sing “We 
belong to Friendly 
Town”, fill in self-
assessment section. 
Songs: “We belong 
to Friendly Town” 
and “An Ocean full 
of sorrow”.  
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Chapter IV 
Data Analysis 
This study aimed to describe what the design and development of a context-bound module 
made up of two workshops, focused on teacher-composed and adapted songs, reveal about 
vocabulary learning in students enrolled in the Friendly Town program. This chapter describes 
the process and the approach used to analyze the collected data through the instruments. The 
emerging findings grounded on the three constructs that support this study are discussed.  
Data Analysis Procedure 
As qualitative research intends to understand social contexts and the way in which 
participants perceive their realities, it is necessary to bear in mind that “qualitative researchers 
develop concepts, insights and understandings from patterns in their data rather than collecting 
data to assist preconceived models” (Taylor, Baugdan & Devault, 2016, p. 8). Similarly, 
Gadamer (1975) stated that the qualitative paradigm wonders about the human being and his / her 
life in the world from a philosophical view. As a result, this qualitative action research makes 
sense of developing a context-bound module made up of two workshops, focused on teacher-
composed and adapted songs, regarding vocabulary learning at FT. To analyze the data, I took 
into consideration the grounded theory. Glaser and Strauss (2017) maintained that it is “the 
discovery of theory from data - systematically obtained and analyzed in social research” (p. 1).  
As well as this, Corbin and Strauss (2014) pointed out that “any type of written, observed, or 
recorded material can be used” (p. 7). What is more, for Charmaz (2006), the researcher identifies 
concepts, phenomena, and linkages between elements like keywords or short sentences to 
establish subcategories that can be grouped into larger and more meaningful categories. Along 
similar lines, Freeman (1998), ratified that in the grounded approach, the data are collected “to 
look for meanings that surface through the process of naming, grouping the names into 
categories, and finding relationships among them” (p. 108). Thence, the grounded theory helps 
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the discovery of phenomena taken through written, observed and recorded material in which 
resulting data are classified into categories based on their emerging characteristics, which later, 
the data will be named, grouped and interpreted.   
As mentioned before, the data were collected utilizing three different instruments: 
students’ artifacts, teacher’s field notes, and focus group interviews. Due to the standard length of 
this document, it was necessary to put the excerpts from Fun-Tastic Tunes and the students' 
artifacts in a small size. Nevertheless, the whole context-bound module appears in Appendix G. 
On the other hand, when the information was obtained, it was necessary to read, re-read the 
collected data from the three instruments, identify key words, and find the recurrent patterns to 
establish relationships and commonalities that will become the research subcategories and 
categories. In this sense, Creswell (2012) defined qualitative data analysis as “working with data, 
organizing it, breaking it into manageable units, synthesizing it, searching for patterns, 
discovering what is important and what is to be learned, and deciding what you will tell others” 
(p.145), which were the bases to analyze the data in this study. Additionally, color coding is a 
prevalent technique used to analyze data. According to Taylor and Renner (2003), color coding 
consists of “giving each theme a different color, keep notes of emerging ideas or patterns and 
how you are interpreting the data” (p. 6). 
For analyzing data, coding is a critical process, consisting of four stages. Charmaz (2006), 
described them as follows. The first stage consists of doing an initial coding in which names are 
assigned to segments of data in an attempt to identify concepts, the essence or the characteristics 
of a given piece of information. In this case, the self-assessment section of the module played an 
essential role as it contained the essential features included in three main constructs in the order 
they were presented in chapter two. The second stage, called focused coding, entails examining 
the codes created and identifying those that recurrently appear so that they can be grouped. For 
this reason, I read and re-read the data gathered from the three instruments to find commonalities 
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among them. The third stage, named axial coding, implies incorporating or subsuming the groups 
of codes into sub-categories and categories, which started from the specific (group codes) to the 
general (the three categories). Then, as a final stage, possible relationships and connections 
among the different categories are identified, and explanations about those connections are 
provided. 
To give the study reliability through credibility and validity, researchers need to make 
descriptions of what they have seen or heard and the triangulation method. To begin with, 
primary descriptive validity is “what the researcher reports having seen or heard” (Maxwell, 
1992, p. 286). In the same vein, Carter et al. (2014) pointed that “triangulation refers to the use of 
multiple methods or data sources in qualitative research to develop a comprehensive 
understanding of phenomena” (p. 545). For Flick (2009) triangulation “is used to name the 
combination of different methods, study groups, local and temporal settings, and different 
theoretical perspectives in dealing with a phenomenon… it can also be an approach to do 
qualitative research in an appropriate way” (p. 444). He identified four perspectives, from which I 
chose theory triangulation, which comprises several theoretical foundations to address the issue; 
methodological triangulation involves mixing methods in the data gathering instruments to 
guarantee the validity; and data triangulation, which entails using several data sources. 
Research Categories 
After an exhaustive analysis of the data gathered through the students’ artifacts, the 
teacher’s field notes, and the focus group interviews, and in light of the three theoretical 
constructs defined in the second chapter, I proposed three research categories with their 
corresponding subcategories as follows: 
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Table 3    
Categories and subcategories for the research question 
Research question Research Categories Research Subcategories 
 
 
 
What do the design and 
implementation of a content-
bound module made up of 
two workshops, focused on 
teacher-composed and 
adapted songs, reveal about 
vocabulary learning in 
students enrolled in the 
Friendly Town program in 
Cajicá, Cundinamarca? 
 
Accomplishing particularity 
and practicality in a context-
bound module on vocabulary 
learning 
Contextualizing topics with 
students’ realities, attractive 
layout, and effective learning 
strategies 
 
Promoting participation and 
vocabulary learning through 
individual and group work for 
activity completion 
Teacher-composed and 
adapted songs raise 
motivation and participation 
and lead to vocabulary 
learning by relating lyrics to 
students’ realities 
Catchy songs foster 
participation, motivation and 
emotional appeal and 
vocabulary learning 
 
Students recognize teacher’s 
effort when composing songs 
Vocabulary learning achieved 
by reading and pronouncing 
new words, but struggling to 
spell them 
Learning to read and 
pronounce new words 
 
Struggling when spelling new 
words 
 
Accomplishing particularity and practicality in a context-bound module on vocabulary 
learning. This category presents the impact that the context-bound module had on the students 
enrolled in FT. As mentioned before, it was designed based on six SLA principles: attractive 
presentation and appealing content, develops self-confidence, facilitates student self-investment, 
pays attention to linguistic features, provides opportunities for communicative purposes in L2 
and takes into account students’ different learning styles. Núñez et al. (2009) mentioned that 
“teacher-developed materials boost not only effective learning settings” (p. 184). Fun-Tastic 
Tunes promoted students’ vocabulary learning, through contextualized topics with students' 
realities, attractive layout, which led to effective individual and group work. This study complied 
two out of the three parameters proposed by Kumaradivelu: particularity and particularity. He 
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asserted that the first one implies “being sensitive to a particular group of teachers teaching a 
particular group of learners pursuing a particular set of goals within a particular institutional 
context embedded in a particular sociocultural milieu” (Kumaradivelu, 2003, p. 34). This study 
accomplished this parameter because Fun-Tastic Tunes and the teacher-composed and adapted 
songs were specially designed for the FT teachers, and students, and to help them learn 
vocabulary at FT. Likewise, Kumaradivelu (2003) defined practicality as “a teacher-generated 
theory of practice” (p. 35). In this case, I put into practice what I learned about MD, songs, and 
vocabulary learning to propose this intervention.  In addition, Núñez et al. (2009) stated that 
“students’ self-confidence and selfworth will be enhanced as a result of learning at their own 
pace, in their own styles, and in an enjoyable, non-threatening atmosphere that will keep their 
motivation up” (p. 184).  In this sense, Fun-Tastic Tunes was designed for auditory, visual, and 
kinaesthetic learners, so they were able to approach the topics at their will. Having described the 
category, what follows intends to explain its two subcategories. 
 Contextualizing topics with students’ realities, attractive layout, and effective learning 
strategies. This subcategory relates the influence that the Fun-Tastic Tunes had on FT students 
through its contextualized topics related to students’ realities, attractive layout, and how the 
students’ selected learning strategies and the ones proposed by the children were effective to 
carry out the activities. In Ramirez’s point of view (2004), commercial materials “do not reflect 
the reality of the classroom in terms of the students’ English proficiency level, interests, wants 
and needs” (p. 1). For this reason, Fun-Tastic Tunes intended to cope with students’ command of 
the language, what they like, and what they need. In other words, “Teacher-developed materials 
fit into the category of contextualised materials that are context-bound since they are responsive 
to local needs” (Núñez et al., 2017a, p. 34). In this particular case, the topics were contextualized 
to their realities like Colombia’s main features in terms of variety, races, touristic places, 
gastronomy, geographical diversity, and outstanding people in different fields, as sustained by 
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Montijano, (2014) appeal plays a vital role in EFL materials as they “attract the learners’ 
attention because of the way in which the different topics, pictures, photographs and charts are 
arranged on the pages” (p. 270).  More precisely, Tomlinson (2010) stated that “the teacher needs 
to be able to personalize and localize the materials and to relate them in different ways to the 
needs, wants and learning-style preferences of individual learners” (p. 97). He also claimed that 
“the materials should be cross-curricular in that they relate to other subject areas and are not 
narrowly focused on language learning” (p. 96), which is something included in both workshops: 
a cross-curricular cut in science and another in social studies. Regarding learning strategies, 
Nation (as cited in Mishan & Timmis, 2015) pointed out that “teaching vocabulary learning 
strategies is the second most important task of the teacher (after vocabulary planning)” (p. 147). 
Fun-Tastic Tunes contains various icons with ideas to help students carry out the activities, 
labeled as learning strategies as follows: using imagery and language clues, unscramble the 
letters, check the words in color, and study and practice meaning in group.   
 The excerpts below give a comprehensive account of how contextualizing topics with 
students’ realities, attractive layout, and effective learning strategies were taken into account in 
Fun-Tastic Tunes through some students’ artifacts. Now, I will present the excerpts taken from 
students’artifacts and their corresponding self-assessment section.  
 
 
 
 
 
 
 
(Students’ artifacts, workshops N° 1 and 2) 
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(Students’ artifacts, workshops N° 1 and 2) 
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 (Students’ self-assessment, workshops N° 1 and 2) 
Fun-Tastic Tunes’ contextualized topics on students’ realities and attractive layout helped 
FT students carry out the activities in an enjoyable way. They expressed that the module was 
nice, colorful, beautiful, wonderful, contextualized, and with lovely pictures that helped them 
develop the workshop. I share McDonough, Shaw, and Masuhara’s view (2013) when they 
affirmed that motivation “at least in so far as it can be anticipated. Obviously, a whole range of 
factors can affect this” (p. 7). They also mentioned that other features to be taken into account 
when designing materials are “age, interests, level of proficiency in English, aptitude, mother 
tongue, academic and educational level, attitudes to learning, reasons for learning, preferred 
learning styles and personality” (pp. 7-8). For that reason, Fun-tastic Tunes tried to cover most of 
the previous characteristics. FT students were excited every time they were given the new sheets 
of the workshops and wanted to see what they contained. One of the first things they did was to 
look for the images in case they appeared there, and they commented about what was new. The 
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following excerpts from the teacher’s field notes show how motivated students were, how they 
carried out the activities, how happy they were when they saw familiar faces (even theirs) and 
how Fun-tastic Tunes’ attractive layout drew their attention as I had told them we were going to 
work with a booklet I designed for them, because they do not understand the term module.  
When I got into the classroom, students applauded because they were excited and expecting the booklet. 
One of the girls said “Yay, the teacher is here… the booklets! Kids liked it when they saw familiar faces in 
the workshop, and they started looking for their classmates. One girl said: “Hey, look at the teacher.” A boy 
asked, “Who is that boy?” pointing at the one with the listening icon. 
(Field notes N° 1 – first workshop) [sic] (trans) 
 
I told my students that we needed to realize we, Colombians, are more than guerrilla and drug dealers. In 
this workshop I focus on the things to be proud in our general context. 
(Field notes # 5 – first workshop) [sic] 
 
Today we started the second workshop. The first thing students did was to scan the workshop. Students 
looked at the pictures and I used body language to present my routines. Then, as they applied the learning 
strategy present on that page, they unscrambled the letters and wrote the words on the lines. As many 
students finished the vocabulary part, I asked them to read “A day in my life”. As they got through, I told 
them to apply the strategy using imagery and language clues to look for the pictures from the presentation in 
the reading. After that, they read individually. I explained the comprehension part and they answered well. 
(Field notes N° 7 – second workshop) [sic] 
 
Today, I started handing over the workshops. They realized it had new pages. They looked for their pictures 
and they were really excited. They commented how much they liked it. One girl said “teacher, I am 
missing” and I told her to go to the page 12. I said “You can be on page 9 or 12”. They were so excited that 
it was difficult to center their attention. I made clear that all of them appeared whether in the pictures or in 
the lyrics of “It’s my job”. After that, we continued with the next page. Students liked it when they saw 
Mafe and I in the pictures. They were excited when I told them she was a professional singer, model and 
movie star. [sic] (trans) 
(Field notes N° 9 – second workshop) 
 
I told them to go to page 14. One girl said “Teacher, this is the prettiest page” and I asked her why. she said 
“Because of this” as she pointed the image taken from a Friendly Town banner. She continued “and because 
of the pencils, and the pictures”.  [sic] (trans) 
(Field notes N° 11 – second workshop) 
 
When I said “The workshop is novel, it contains attractive layout and interesting content” one girl said 
“Like this one!”, pointing at the page 14, which is “I am Colombian”, the presentation before the 
contextualized song “Welcome to Colombia” [sic] (trans) 
(Field notes N° 12 – second workshop) 
 
As it can be seen from the teacher’s field notes, the expectation was significant on students, 
and it played a crucial role in the whole process in which motivation was also significant. In this 
sense, Tomlinson (2010), draws attention to “make sure the texts and tasks are as interesting, 
relevant, and enjoyable as possible so as to exert a positive influence on the learners’ attitudes to 
the language and to the process of learning it” (p. 90). Students thought the workshops were fun, 
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nice, beautiful, and novel. They were motivated, excited, and they seemed happy and proud as 
they were in receiving a book specially designed for them in which they were taken into account.  
Also, the following excerpts from the focus group interview reveal how students felt when 
working on the activities proposed in the two workshops. The focus group interview was 
conducted with the 23 students, divided into four groups. These excerpts were taken from all of 
them. Despite being in different groups, they agreed on various aspects that will be portrayed 
below.  
1. Teacher: How did you feel working with the two workshops? 
 
S1: I felt very well because I learned many more things. 
S2: This workshop was very nice; we learned a lot and it was beautiful. 
S3: I liked this workshop because I learned to do things that I didn’t know how to do them.  
S4: I felt very nice working with the workshop because I focused a lot and it was fun.  
S5: I felt good because we saw the pictures. 
S6: I felt very well because we learned many new words. 
S7: I felt very comfortable working with the two workshops and with the music the teacher composes. 
S8: The workshop was very fun, it made me feel very comfortable and learn much more English. 
S9: I felt very well, the workshop seemed very fun to me and I had a lot of fun learning more. 
S10: I felt very comfortable because the workshop had activities related to what the other teachers do. 
S11: I liked the workshops a lot. [sic] (trans) 
 
2. Teacher: What do you think about the two workshops according to color, pictures and content? 
 
S1: [I liked that] the pictures were colorful and fun. 
S2: [I liked that] the things were about us and we could learn things about ourselves. 
S3: Because there were many things that were about us and it makes me happy.  
S4: I liked the first one better because it was about Colombia, it was beautiful, it contained typical food and it 
was very nice. 
S5: I liked the second one better because there was a very beautiful page, the one with the pictures of the 
Friendly Town’s park.  
S6: The images were beautiful, with a nice design. 
S7: Because it had a good cover and nice colors. 
S8: (It was) great! Very colorful. 
S9: I liked the images from the beginning and the second workshop was very colorful and beautiful.  
S10: It is very fun and it has beautiful pages. I learn a lot. [sic] (trans) 
 
3. Teacher: What did you do to work on the workshop? What procedures did you follow? 
S1: I looked at the previous pages and I remembered the new words. 
S2: I looked at the previous pages and I did the activities in the corresponding page. [sic] (trans) 
 
5.  Teacher: What would you add to the workshops? What would you remove? 
S1: I would add all my classmates to this workshop. 
S2: I would add more things about what they teach us and about the classmates from all schools. [sic] (trans) 
 
7. Teacher: What’s your favorite song? Why? 
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S1: I also liked “Welcome to Colombia” because it talks about our country and all the wonderful things we have. 
S2: I also liked “Welcome to Colombia” because it is practically about where we were born and our homeland. 
[sic] (trans) 
 
11. Teacher: What additional comment do you have on the workshops, the songs and the new words?  
S1: The workshops were very nice; we learned a lot and the teacher explained very well. [sic] (trans) 
(Focus group interview, groups 1, 2, 3 and 4) 
At a general level, students agreed that the workshops were fun, nice, beautiful, colorful, 
and contextualized, which made them feel comfortable working with them.  Students appreciated 
the teacher’s effort of having designed the material, and most of them said they had learned many 
things and new words. In this sense, González (2006) speculated that “materials can represent a 
source of motivation for students when these materials change the dynamics of the class routines 
through the possibility of manipulating objects, accessing audiovisual material or promoting 
interaction with others” (p. 102). In this sense, Núñez and Téllez (2009), attested that “it is 
relevant to highlight the valuable element of enjoyment in our practices and in the material being 
produced for our students, which results in having students motivated and engaged in a 
comfortable, warmhearted and challenging learning atmosphere” (p. 173). Therefore, it is 
pertinent to mention that designing materials based on contextualized topics on students’ 
realities, attractive layout, and effective learning strategies brings motivation, comfort, and 
expectation among students, which may contribute to students’ participation and vocabulary 
learning, the main aspects from the second subcategory, which will be described below. 
Promoting participation, vocabulary learning through individual or group work for 
activity completion. Fun-Tastic Tunes gave FT students the opportunity to participate actively.  
Students enjoyed working individually or in groups, they were able to learn new words and 
participated actively in the different activities we did. Kumaradivelu (2008) stated that “by 
treating learners as cultural informants, we can encourage them to engage in a process of 
participation that puts a premium on their power/knowledge” (p. 208). Moreover, Núñez and 
Téllez (2009) attested that reflective resourceful and receptive teachers “see students as holistic, 
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unique individuals; minimize differences and maximize similarities among students; match 
students’ language learning needs, concerns and motivation create a language learning 
atmosphere that keeps students’ attention and imagination going” (p. 174).  For Ur (1992), “a 
successful speaking activity involves active participation, high motivation and learners talk a lot 
at an acceptable level” (p. 120). In general, participation can be promoted when reflective 
resourceful and receptive teachers keep motivation at a high level, whether students’ proficiency 
level.  The following excerpts taken from some students’ artifacts further suggest how they 
learned vocabulary and how students enjoyed working with their partners.  
 
 
 
 
 
 
 
 
(Students’ artifacts, workshops N° 1 and 2) 
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(Students’ self-assessment, workshops N° 1 and 2) 
The following excerpts from the teacher’s field notes portray how Fun-tastic Tunes 
promoted active participation and how students tried to help each other when they did not 
understand something through pair work. Students were also committed, which led to successful 
activity completion by giving appropriate answers. Based on Tomlinson’s perceptions, (2013) “it 
is not only what to teach (content) that moves interaction towards the real world, but how to teach 
(strategies) also helps learners to develop active learning attitudes that authentic communication 
often requires” (p. 418). Students were attracted by Fun -Tastic Tunes and wanted to participate 
in every activity. Besides, they loved working with their classmates and were able to complete 
the activities with their partners’ support.  
The first activity I did was to review the vocabulary we practiced last class. Students remembered the words 
and participated actively. I showed some posters with those words. Students rose their hands and when they 
answered appropriately, they received the poster. They were very excited. They were paying attention if 
their partners were doing it well. They helped the ones who didn’t remember the word. Some students were 
able to finish and they helped each other. They used peer collaboration as a strategy. 
(Field notes N° 2 – first workshop) [sic] 
 
Once I finished, I told them to do the comprehension exercise about the lyrics of the song. They answered in 
a good way and it was fast. I asked them “why do you think you worked faster today? One student answered 
“Well, because you had already explained all those topics in the first … How do you call them? Workshop!” 
So, as they already knew the structure of the exercise, they found it easier. Next, I told them to ask three 
questions about what they do every day. They worked in pairs and interacted actively. [sic] (trans) 
(Field notes N° 8 – second workshop) 
 
As we didn’t finish the writing activity from last class, I decided to give the first 10 minutes to complete the 
exercise. Most of them were able to carry out the activity. The other ones wrote at least one sentence. 
A girl called Karen hadn’t come last week and she asked me to give her the workshop so she could work at 
home the pages we did while she was absent. [sic] 
(Field notes N° 3 – first workshop) 
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The part I liked the most was that Karen gave me the workshop as in the previous class she asked if she 
could finish at home. She did it. I like her commitment. [sic] 
(Field notes N°4 – first workshop) 
 
After that, I started the reading comprehension about their occupations with the question “What does 
Brayan want to be?” Many students wanted to participate and were able to answer the question. We 
continued doing the same with all students’ names, making emphasis on “He/she wants to be…”. Students 
participated enthusiastically and answered the questions appropriately. Some students finished quickly and 
asked “What can I do now, teacher?” So, I told them to work on pairs the speaking part. It had questions 
related to what we did in the first workshop as well as occupations. [sic] (trans) 
(Field notes N° 10 – second workshop) 
 
Moreover, another issue that features this subcategory deals with the students’ opinions 
about how they were able to learn vocabulary through pair work, peer collaboration, fun 
activities, and commitment helped them carry out the activities in an appropriate way, which is 
documented in the following excerpts from the focus group interview.   
3. Teacher: What did you do to work on the workshop? What procedures did you follow? 
S1: I followed my teacher’s orders. 
S2: I followed my teacher’s instructions and I focused a lot. 
S3: Sometimes (the activities) were in group and we did them or the way the teacher explained when they 
were individually. 
S4: I listened to the teacher. 
S5: I listened to the teacher singing.  
S6: Sometimes I asked the teacher because there were things I didn’t understand. [sic] (trans) 
 
4. How did you do when working on the workshops with your classmates? 
S1: I did very well because all of us had fun working on the workshop. 
S2: I felt very well because my partners and I could work in group. 
S3: I felt well because my partners helped me when I didn’t understand. 
S4: I felt really well because when we worked in group we worked more and we learned faster. 
S5: I felt well because the ones [answers] I didn’t know [answers] my partners gave them to me or vice 
versa I gave them to my partners.  
S6: I can learn a lot and learn many words. 
S7: I had fun with my classmates because the activities are fun. 
S8: The activities in group are more fun with our classmates. 
S9: Activities in group are nicer because if you don’t know something, but your partner does, then he/she 
helps you.  
S10: I felt well with my partners because I shared things with them. 
S11: I liked the workshop a lot because of being with my friends because they always helped us.  
S12: I liked it a lot because while we worked, we could talk, share our things, share our questions and 
feelings.  
S12: I felt [had] fun of working with my partners because I helped them and they helped me.  
S13: I felt very well because we helped each other in group. 
S14: I felt very well because we shared among ourselves. 
S15: [I felt] good and it was nice working in group with my Friendly Town classmates. 
S16: I liked working with my classmates and friends a lot because each one can have an opinion. 
S17: I felt very well because everyone thought to help and being able to do it well and we also had fun. [sic] 
(trans) 
  
 
11. Teacher: What additional comment do you have on the workshops, the songs and the new words? 
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S1: It would be nice if everyone of us was there to help each other and make groups. [sic] (trans) 
(Focus group interview, groups 1, 2, 3 and 4) 
 
Students’ interaction was an important factor as they counted on their partners’ support. It 
promoted their participation in the activities, and the vocabulary learning process was fun to 
them. Likewise, Sánchez (2012) determined that “cooperation manifested as a strategy to 
encourage dynamic participation among students and became an important factor to facilitate 
learning from each other” (p. 52). Nevertheless, vocabulary learning was not only achieved 
through Fun-Tastic Tunes or students’ active participation through individual or group work for 
activity completion; teacher-composed and adapted songs also played a determinant role in their 
success as they motivated students and promoted their participation as well. This category will be 
described below in detail.  
 Teacher-composed and adapted songs, raise motivation and participation and lead 
to vocabulary learning by relating lyrics to students’ realities. This category dealt with the 
impact teacher-composed and adapted songs had on students by raising their motivation and 
participation, in which the lyrics were written taking into account their realities as Friendly Town 
students, Cajicá’s citizens, and Colombians. As well as this, students recognized the teacher’s 
effort when making music for them. In line with this point of view, Lorenzutti (2014) ratified that 
“songs can be utilized in more variable and stimulating ways to challenge students to learn and 
think about language” (p. 14). Similarly, Shin (2017) reported that “songs are part of children’s 
daily lives and interests… EFL teachers need to motivate young learners by providing 
meaningful and purposeful activities in a context-rich environment that helps new language 
become more comprehensible, memorable and useful” (p. 15). Furthermore, Dolean (2016) 
remarked that “vocabulary words in a foreign language can be remembered better when they are 
sung” (642). Correspondingly, teacher-composed and adapted songs were stimulating, 
challenging, motivating and meaningful as they were contextualized to students’ lives and they 
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helped them learn new words in a more understadably and memorably way as it is easier to learn 
new vocabulary when it is sung.  After having described this category, I will explain the two 
subcategories it entails.  
Catchy songs for participation, motivation, emotional appeal and vocabulary learning. 
This subcategory explains the effect of teacher-composed and adapted songs had on students and 
how they motivated them through their emotional appeal. What is more, Lorenzutti (2014) drew 
attention to songs as “authentic and stimulating texts” (p. 14). In addition, Shin (2017) pointed 
out that the “use of songs creates a comfortable and enjoyable classroom environment where 
children have opportunities to hear the sounds of the language, build vocabulary and improve 
their listening skills” (p. 16). In the same breath, Dolean (2016) stressed that “listening to music 
can also have an impact on the affective variables that shape human behavior by evoking strong 
emotions and thus, have the potential to change the mood valence” (p.641).  As well as this, 
Chou (2014) declared that “learning through games, songs and stories fun and motivating, 
meaning that they showed an active attitude towards participating in class” (p. 294). All in all, 
songs are stimulating resources that create a comfortable and enjoyable environment that can 
improve vocabulary as well as listening skills and have the power to change students’ mood and 
activate their class participation. The following excerpts taken from students’ artifacts and the 
self-assessment section illustrate the impact teacher-composed and adapted songs had on FT 
students, how students liked the songs because of their rhythm, their lyrics and their perception as 
they think the songs were fun, beautiful and helped them learn new words. The songs displayed 
are: “The Caterpillar blues”, a song I composed based on the story “The Very Hungry 
Caterpillar”; “Our animals”, and adaptation from Michael Jackson’s “Earth song” to teach food 
vocabulary; “Welcome to Colombia” a contextualized adaptation I did from “Yo me llamo 
Cumbia” to make students feel proud about being Colombians; “In the jungle”, an adaptation to a 
song I heard once when I was at college; “4 years of Friendly Town”, an adaptation from Jingle 
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Bell Rock; “Letreo Intenso”, a reggaeton song I composed to teach the alphabet; and “What if I 
say”, a rock song I composed to teach students how to tell the time in English.  
 
 
 
 
 
 
 
 
 
 
 
 
 (Students’ artifacts, workshops N° 1 and 2) 
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 (Students’ self-assessment, workshops N° 1 and 2) 
The following excerpts from the teacher’s field notes confirm the influence teacher-
composed songs had on students as they did different things to show how much they enjoyed 
them as, rocking their heads, stomping their feet, humming, trying to sing along the 
contextualized songs and applauding when I finished playing and singing them. As it was shown 
in the literature review, music is also a powerful resource when it deals with pronunciation, 
relaxation and it encourages teamwork as they helped each other when their partners did not 
know an answer.  
Then, I told them to show the poster they had as I said the word. First, I started saying the words, but I 
decided to sing them with “The Caterpillar Blues” rhythm. Some of them were humming the song. Next, I 
played the song and did the same exercise with the posters. Students moved their heads with the rhythm. 
Again, they were paying attention to the song and helping those who didn’t understand the words. 
As the blues began, they stomped their feet, hit their desks and whistle the riff. As I finished playing the 
song, they were very happy, they applauded and cheered. Then, students worked on the comprehension 
exercise in which they had to put the food the Caterpillar ate in the correct order. They knew the words and 
succeeded in doing the exercise.  [sic]  
(Field notes N° 2 – first workshop) 
 
After that [playing “Earth Song”], I played the song with my guitar and they enjoyed the chorus. This time, 
students sang with me and they were excited. They applauded and cheered. They sang enthusiastically and 
moved their heads. [sic]  
(Field notes N° 3 – first workshop) 
 
When I grabbed the guitar one of the boys said “Yes, music!”. The song’s rhythm was so catchy that even 
new students started humming it. They also tried to do the blues with their hands and feet. They applauded 
when I finished singing the song. We practiced part 2, paying attention to the pronunciation of “through” 
and the blues. They really enjoyed this part. In the final part, I helped them do the activity by singing the 
blues. [sic]  
(Field notes N° 1 – first workshop) 
 
As they were working on this part, they were really anxious. So, I decided to play the songs we learned in 
the first workshop. The strategy worked as they were more relaxed. They even sang what they remembered. 
I also played the new song “My lovely day”. [sic] 
(Field notes N° 7 – second workshop) 
 
Next, I started singing just the parts where their names were. Students were familiar with the chorus and 
little by little they joined the song. [sic]  
(Field notes N° 10 – second workshop) 
 
Some features that particularly stand out are the songs’ beauty through their rhythm and lyrics 
that led students to learn new words and improve their pronunciation. They also recall that the 
contextualized teacher-composed songs are novel, educational, fun, and made children feel 
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comfortable. These characteristics are shown in the following excerpts from the focus group 
interview. 
1. Teacher: How did you feel working with the two workshops? 
- S1: I liked the songs a lot… they were nice (and) I felt very well. 
- S2: I felt very comfortable working on thetwo workshops with the music the teacher composes. [sic] (trans) 
 
Teacher: You said you had learned more things with the workshop. What did you learn? 
- S1: I learned new songs that I had never listened before. [sic] (trans) 
 
Teacher: You mention the songs were fun. Why do you think they were fun? 
- S1: [Because of] Their rhythm and lyrics. 
- S2: Because they talk about new things we haven’t learned yet. 
- S3: Because their lyrics are very beautiful and the song is also pretty. [sic] (trans) 
 
6. What do you think about the songs composed, adapted and played by your teacher? 
 
- S1: The songs the teacher composed were very fun. 
- S2: They taught a beautiful lesson. 
- Teacher: What kind of lesson did they teach you? 
- S1: For example, the last one, about being more respectful, supportive and learning about living together. 
- S2: Nice, I liked the rhythm the teacher did with his guitars.  
- S3: I liked them because they had good rhythm and because everybody sang. [sic] (trans) 
 
7. Teacher: What’s your favorite song? Why? 
 
- S1: “Welcome to Colombia” because its rhythm is nice and it talks about everything we have in our country.  
- S2: I liked “7 big 7” because it talks about respect. 
- S3: I liked a lot the one about animals because of its rhythm and because everybody sang it. 
- S4: I liked a lot “Our animals” because we all sang it and it teaches us things about animals. 
- S5: The song I liked the most was “Welcome to Colombia” because it talks a lot about Colombia, its soccer 
players and its typical foods. [sic] (trans) 
 
8. Teacher: Do you think the songs helped you with your English? Tell me why or why not. 
 
- S1: Yes, because they have words in English and they are fun. 
- S2: Because the vocabulary the songs had was good, it was about things we didn’t know and we could learn. 
- S3: I liked the songs a lot… they are very beautiful. 
- S4: The songs taught me to learn new words and to pronounce better. [sic] (trans) 
 
11. Teacher: What additional comment do you have on the workshops, the songs and the new words? 
- S1: That they [the songs] were very fun and that we learned much more songs in English. 
- S2: The songs improved in the second workshop. 
- S3: The songs are very beautiful and I liked that very much and with that we learn a lot. [sic] (trans) 
 
- Teacher: So, does it mean that you think you have learned more English with the songs and the workshop? 
- Student: Yes. 
- Teacher: Why? 
- Well, because (pause) from singing the songs many times I pronounce more and I learn them by heart. [sic] 
(trans) 
(Focus group interview, groups 1, 2, 3 and 4) 
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Under these circumstances, teacher-composed and adapted songs brought benefits to FT 
students by helping them feel comfortable and learning vocabulary by heart with proper 
pronunciation. In addition to this, Ludke et al. (2013) highlighted that “classroom-based 
studies with children have also reported benefits for foreign language vocabulary learning 
when the material is presented with a melody” (p. 41). Likewise, Realin (1976) remarked that 
“the rhythmic beat of each song would make a child want to participate by dancing or 
snapping his fingers” (p. 6). Furthermore, Richards (1969) ascertained that “songs can thus 
help the teacher by consolidating his teaching. They may be used to help establish (1) sounds; 
(2) rhythm and stress; (3) formulae; (4) syntactical items; (5) vocabulary” (p. 161). Hence, 
teacher-composed and adapted songs were supportive to students’ learning process as they 
promoted their active participation in class, in which children enjoyed the rhythm, 
educational lyrics, and the catchy sounds and they were able to practice pronunciation 
patterns through melodic repetition. The following subcategory presents students’ 
appreciation towards teacher-composed and adapted songs. 
Students recognize teacher’s effort when composing songs. This subcategory illustrates 
how teacher-composed and adapted songs established rapport and the way students recognized 
the teacher’s effort when creating contextualized music for them. In the same way, Murphey 
capitalized that songs can “be used as a means for teachers to increase rapport with their 
students” (as cited in Petrus, 2012, p. 126). The next excerpts taken from students’artifacts 
represent FT students’ thoughts on teacher-composed and adapted songs, how the lyrics were 
special to them in terms of their messages, being contextualized and helping them learn new 
words. The songs shown here are: “We belong to Friendly Town”, a joropo song I composed to 
strengthen their identity as FT students; “7 big 7”, a techno song I composed based on the 7 FT 
rules; “My lovely day”, a son Cubano song I composed about my daily routine; “You’re my 
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hope”, a reggae song I composed to empower them to try to change our reality; and “An ocean 
full of sorrow”, a ballad to make them realize how sad I feel when they fight.  
 
 
 
 
 
 
 
 
 
 
(Students’ artifacts, workshops N° 1 and 2) 
 
 
 
 
 
(Students’ self-assessment, workshops N° 1 and 2) 
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The following excerpts from the teacher’s field notes ratify similar feelings. Students 
loved the songs, wanted to sing them, and expressed that the teacher was creative. They even 
tried to look for them on the Internet, and their motivation increased when they heard their names 
in one of the songs. They were also grateful for having composed those songs for them.  
When we finished class, another kid said “Teacher, you are very creative” as he looked at the song and the 
workshop. [sic] (trans) 
(Field notes N° 2 – first workshop) 
 
Today we started our class by singing “Welcome to Colombia”. When I finished playing the song, one boy 
said: “Welcome to Colombia… Wow teacher, I love this song … no, I love all songs” which makes me feel 
proud. As they were working on that, one of the kids said “Teacher, I haven’t found your songs on 
YouTube”. [sic] (trans) 
(Field notes N° 6 – first workshop) 
 
I also played the new song “My lovely day”. Some of my students realized it was one of the songs 
appearing in the second workshop. [sic]  
(Field notes N° 7 – second workshop) 
 
They wanted to sing the song “It’s my job”, but we didn’t have time. I also liked it when I mentioned 
“guitar player” and one of the students said “you, teacher”. [sic] (trans) 
(Field notes N° 9 – second workshop) 
 
I started singing “It’s my job”. This song is an adaptation I made from Bon Jovi’s “It’s my life”. I gave each 
kid from the class an occupation. When I mentioned their names, they were really excited, they laughed out 
loud when they heard their partners’ names. [sic]  
(Field notes N° 10 – second workshop) 
 
When the class finished, one boy said “That song made me feel sad, teacher…. But thanks for all the songs 
you composed for us”. I felt longing as it was really nice to work with them. [sic] (trans) 
(Field notes N° 12 – second workshop) 
Take, for example, the students’ answers about teacher-composed songs taken from the 
focus group interview. As a matter of fact, children expressed they were beautiful because they 
made them happy, they were about them, contextualized, educational as they had messages about 
respect and tolerance, and again, they helped them learn, not only vocabulary but also about 
themselves, their issues and expectations and values like respect and understanding. They will be 
presented through the following excerpts.  
1. Teacher: How did you feel working with the two workshops? 
- S1: I liked it because the songs were about us and much more things. 
- I felt very well because of the songs the teacher composed for us and for everything. 
- I felt very comfortable working on the workshops with the music the teacher composes. [sic] (trans) 
 
6. Teacher: What do you think about the songs composed, adapted and played by your teacher? 
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- S1: Very well because they were the songs the teacher himself composed. 
- S2: The songs the teacher composed were for us to learn more things… I mean… we didn’t know before 
and I am very happy of learning more new things. 
- S3: The songs that were composed were not anymore about things… food or things like that but they were 
also about us.  
- S4: They are related to our environment: Friendly Town. 
- S5: Because they were for us and also for Friendly Town. 
- S6: The songs the teacher sang were very nice for their rhythm and because he sings very well. 
- S7: I liked the songs the teacher composed because they talked about respect and tolerance. [sic] (trans) 
 
11. Teacher: What additional comment do you have on the workshops, the songs and the new words? 
 
S1: I liked the songs because they are very beautiful and I learn them faster like that when he sings them.  
[sic] (trans) 
(Focus group interview, groups 1, 2, 3 and 4) 
Overall, the excerpts from the three instruments in this second category give a comprehensive 
account of students’ appreciation towards teacher-composed and adapted songs. From my point 
of view, if music increases rapport among teachers and students, the songs I composed and 
adapted for my FT students generated emotional appeal through feelings as pride and happiness 
and attitudes as motivation and participation by relating lyrics to their realities. Accordingly, 
Lim-Kemper (2014) established that “the outward signs were shown through their facial 
expressions and physical movements, while singing. Happy children tend to be more active in the 
teaching and learning process” (pp. 61 – 62). Besides, Murphey (as cited in Petrus, 2012), 
suggested that “establishing rapport in the classroom refers to knowing one’s students. A teacher 
can choose from a wide range of activities in order to find more details about his/her students’ 
interests. Music represents one of these opportunities” (p. 127). In this sense, Schön et al. (2008) 
determined that “children’s songs may have not only an emotional (communicative and 
reassuring) function, but would also facilitate linguistic processing due to their simple and 
repetitive structure” (p. 982). Moreover, Lim-Kemper (2014) declared that “music, in particular 
singing, can play an important and positive role in developing and reinforcing the English 
vocabulary learning of young children, especially amongst the children in the Early Learning 
classrooms” (p. 62). Conversely, Chou (2014) remarked that “when teaching young EFL learners 
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and adults, their cognitive and emotional development as well as influences from the first 
language(s) (L1) must be taken into account” (p. 285). Finally, Lim-Kemper (2014) pointed out 
that it is necessary to have “new ideas and suitable activities to accompany the song/vocabulary 
teaching sessions i.e., using pictures, movements” (p. 63). In sum, teacher-composed and adapted 
songs had a significant impact on students, which can be evidenced in signs as their facial 
expressions, the movements and sounds they made, the emotional appeal through the rapport 
among them and their teacher, their active participation and high level of motivation and how 
they helped students learn, which was achieved through the music’s verbal repetition and the use 
of other resources as Fun-Tastic Tunes, the movements I did, the use of posters and even the 
puppet, which was helpful as a model for the speaking activities. The final category presented 
below presents the final construct of the study, which is related to vocabulary learning. 
Vocabulary learning achieved by reading and pronouncing new words, but struggling to 
spell them. The main factors that characterize this category intend to explain how vocabulary 
learning was achieved by using Fun-Tastic Tunes, teacher-composed songs, and other strategies. 
By the same token, Nation (2000) stated that a positive attitude is one of the conditions to reach 
the vocabulary learning goal (p. 96). Along similar lines, Snow and Kim (2007) pointed out that 
“in order to help students meet the challenge of vocabulary learning, it is important to try to 
ascertain the optimal conditions for L2 vocabulary acquisition” (p. 123). Another feature that 
characterizes vocabulary learning is repetition and recycling that, according to Milton (2009) 
seem “to have a beneficial effect on the likelihood that a word will be learned… repetition really 
can play a role in helping the acquisition of a large vocabulary” (p. 211). Alternatively, Schmitt 
(2000) reported that “vocabulary learning will depend on what the learner already knows” (p. 
157). Finally, Gairns & Redman (1998) corroborated that “careful attention to pronunciation is 
therefore an essential part of vocabulary teaching” (p. 50). Because of this, vocabulary learning 
may be achieved when students have a positive attitude and teachers establish optimal conditions 
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like the ones mentioned in the previous category, following strategies like repetition and 
recycling to activate prior knowledge and paying particular attention to pronunciation. The next 
subcategories will illustrate the characteristics mentioned above.  
Learning to read and pronounce new words. The findings in this subcategory unveil how 
students were able to learn and pronounce new words through the teacher-composed and adapted 
songs and Fun-Tastic Tunes, along with repetition, the songs’ lyrics, recycling vocabulary and 
even translation helped students achieving vocabulary learning. Students’ artifacts show their 
opinions on how the resources mentioned above and the activities proposed in the context-bound 
module allowed them to learn vocabulary, its correct pronunciation, writing and how these words 
can be useful for other classes.   
 
 
 
 
 
 
 
  
 
 
 
 
 
  
(Students’ artifacts, workshops N° 1 and 2) 
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(Students’ self-assessment, workshops N° 1 and 2) 
 Other factors that emerged from the teacher’s field notes are related to pronunciation and 
its improvement through practice, repetition, memory, and reading out loud, which led students 
to participate actively in class. This can be evidenced in the next excerpts.  
I made the presentation of the first workshop, and pronounced the words from page 1. They didn’t 
pronounce the following words appropriately: sausage, cupcake, chocolate cake, pickle.  
One of the girls from Pompilio understood the structure of “This is a…” and answered well, with good 
pronunciation. We practiced part 2, paying attention to the pronunciation of “through” and the blues. [sic]  
(Field notes N° 1 – first workshop) 
 
Some kids knew some parts of the song “The Caterpillar Blues” by heart. In that moment they didn’t have 
the workshop. After that, we did the speaking part in which students had to ask what their favorite food was. 
I told them to use the posters. Some of them followed the pattern. Nevertheless, the other ones used other 
food items or asked me new words and they said the food they usually eat, like hot dogs, hamburgers and 
pizza. It was interesting as they wanted to go beyond. [sic]  
(Field notes N° 2 – first workshop) 
 
We practiced the pronunciation line by line. [sic]  
(Field notes N° 3 – first workshop) 
 
After that, I read each line in English and translated it into Spanish. [sic]  
(Field notes N° 6 – first workshop) 
 
They finished the activity and I chose some kids to read the lines. [sic]  
(Field notes N° 9 – second workshop) 
 
We started the class with the short presentations they had about their partners, based on the questions they 
had asked in the previous class. Again, this activity was easier for them: they were less shy, and pronounced 
better. [sic]  
(Field notes N° 11 – second workshop) 
 
Students completed the activity in the given time. They went to the front, read their promises with good 
pronunciation and pasted them on the walls of their classroom. [sic]  
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(Field notes N° 12 – second workshop) 
 
 As well as this, the following excerpts taken from the focus group interview portray 
students’ answers, in which they express how they learned to pronounce new words by singing 
and repeating teacher-composed and adapted songs, their lyrics and, what is more, they think the 
vocabulary can be helpful for them in the future.    
Teacher: You said you have learned more things with this workshop. What did you learn? 
- S1: To pronounce better. 
- S2: I learned new words. 
- S3: I learned to pronounce words I didn’t know how to pronounce well and many, many more words. 
[sic] (trans) 
 
6. Teacher: What do you think about the songs composed, adapted and played by your teacher? 
- S1: The songs are fun and they help me know new words. 
- S2: The songs taught me new words and to pronounce better. 
- S3: I also liked the one about animals because I didn’t know how to say some things like… fins, fish 
scales or things they said there. [sic] (trans)  
 
8. Teacher: Do you think the songs helped you with your English? Tell me why or why not. 
- S1: The words that appeared in English were fun because the more we sang them the more words we 
learned in English. 
- S2: They [the songs] did help me because I knew new words and their pronunciation. 
- S3: I didn’t know some words and we sang a song and every time [I sang] the more it stuck in my mind 
and I learned them.  
- S4: They [the songs] helped me in English a lot because they taught me new words and they taught me 
their pronunciation.  
- S5: I liked it because I could learn to pronounce much better and because I learned new words. [sic] 
(trans) 
 
9. What can you tell me about the new words we worked in the English class through the two workshops 
and the songs? 
- S1: That it is a process where we learned many more words in English. 
- S2: Well I learned many new words and I am happy. 
- S3: I learned words in English like environmental things, from the nature and the animals. 
- S4: Good, because we learned new things. 
- S5: The words we learned can help us in the future to go abroad. 
- S6: Very good because that helped us a lot and we already know how to pronounce it. [sic] (trans) 
 
10. How did you do with the pronunciation and writing of the new words? 
- S1: I liked a lot to say the new words, but I did well when writing them. 
- S2: I didn’t know the words very well and then I needed to say them and some songs had those words 
and well I learned them with that song. 
- S3: I didn’t know how to pronounce the materials in English before and now the wordlist reminds us I 
know now how to write them and I pronounce well. 
- S4: Good, I did well saying and writing them. 
- S5: I did well because I learned new words. [sic] (trans) 
(Focus group interview, groups 1, 2, 3 and 4)  
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The three instruments illustrated that by repeating, reading the songs’ lyrics out loud, 
making emphasis on pronunciation and using memory as a strategy, which along with Fun-Tastic 
Tunes, teacher-composed and adapted songs and other materials led to vocabulary learning. 
Besides this, Nation (2000) draws attention to “repetition of the foreign word form to establish a 
secure memory for its form is a very important part of vocabulary learning” (p. 58). In line with 
this point of view, Schmitt (2000) stated that words “need to be met numerous times before they 
are acquired, and so repetition needs to be built into vocabulary learning” (p. 138). What is more, 
Nation (2000) purported that the “repetition is essential for vocabulary learning because there is 
so much to know about each word that one meeting of it is not sufficient to gain this information” 
(p. 114). Alternatively, Gairns & Redman (1998) reported that “our memory for visual images is 
extremely reliable and there is little doubt that objects and pictures facilitate memory” (p. 92). 
Similarly, Paviĉiĉ Takaĉ (2008) discerned that “the role of memory is crucial in any kind of 
learning and vocabulary learning is no exception” (p. 10) On the other hand, Read (2004) 
considered that “the question is not what learners know about a word but what they can do with 
it: being able to pronounce it, recognize it in connected speech and writing” (p. 224). Summing 
up, vocabulary learning can be achieved if teachers spend enough time strengthening memory 
through melodic repetitions, visual images, and making emphasis on pronunciation as long as it 
takes, especially with students as the ones from FT who do not have other spaces to learn a FL. 
Struggling when spelling new words. One of the salient features in this subcategory was 
that students faced some difficulties when they had to write new words. Although it is not as 
evident as the other subcategories, some students expressed this situation which, from my point 
of view, it is reasonable, due to their weaknesses in Spanish as their mother tongue, as well as the 
complexity writing in English as a FL involves.  The excerpts display their perceptions about 
their issues when writing but did well with pronunciation and the meaning of the new words.  
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  (Students’ artifacts, workshops N° 1 and 2) 
 
 
 
 
  
 
 
 
(Students’ artifacts, workshops N° 1 and 2) 
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(Students’ self-assessment, workshops N° 1 and 2) 
The excerpts from the teacher field notes evidence similar aspects. In the beginning, 
students struggled when writing, but in the end, they did better. One of the possible causes for 
this obstacle may rely on the complications they have in Spanish as their mother tongue in terms 
of reading comprehension and writing, and the grammar differences among the two languages. 
Nevertheless, students were able to complete their activities.  
Finally, we did the written activity. Students struggled with this part. In my opinion, the difficulties emerged 
as most of the words are not similar to Spanish and I didn’t give them a model. [sic]  
(Field notes N° 2 – first workshop) 
 
It is worth mentioning that writing is a production activity and they even have problems when writing in 
their mother tongue. They completed the words, but struggled with the singular forms as the descriptions 
had “reptiles, mammals, birds and fish”. So, they wrote the words in plural. It took some time for them to 
realize the correct use. [sic]  
(Field notes N° 3 – first workshop) 
 
Students did well with the vocabulary, but had some issues with the written part as it was related to present 
tense (3
rd
 person in singular). [sic]  
(Field notes N° 4 – first workshop) 
 
Next, students worked on the writing. They had to complete Andrés’s daily routine with the correct form of 
the verbs. At the beginning it was difficult for them, but then they did better. [sic]  
(Field notes N° 9 – second workshop) 
 
When I read “The new words helped me improve my pronunciation and writing” one boy said “Teacher, 
what if I learned to pronounce, but I couldn’t write, which option should I choose?” Then, he added, 
“Teacher, there should be another option” which made me realize he was right. [sic] (trans) 
(Field notes N° 12 – second workshop)  
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The data gathered through the focus group interview revealed that students had trouble at 
the beginning when writing, but it improved, as well as their pronunciation, through repetition 
and the use of teacher-composed and adapted songs. This success made students feel well.   
8. Teacher: Do you think the songs helped you with your English? Tell me why or why not. 
- S1: Before, when I didn’t know the new songs I didn’t know how to pronounce or write them. When… 
when I saw the lyrics and that I could pronounce well and kind of writing them.  
- S2: The songs helped me pronounce well, to write them [the new words] and I learned a lot of English 
with the songs.  
- S3: I learned a lot with the songs the teacher composed to write and say the songs’ words well.  
- S4: I did really well because when we went to the front we pronounced or wrote, so I did well. 
- S5: I did really well with the pronunciation and writing because I had a high level of attention. [sic] 
(trans) 
 
10. Teacher: How did you do with the pronunciation and writing of the new words? 
- S1: I didn’t know how to write them or read them, but the moment came in which I could learn how to 
write and read them. 
- S2: I liked it a lot because I learned to write them better. 
- S3: Well I didn’t know how to write or pronounce those words and the more the teacher taught us, the 
more we could learn them. [sic] (trans) 
(Focus group interview, groups 1, 2, 3 and 4) 
 
The factors mentioned above from the three instruments display some adversities students 
need to overcome when writing in English as a FL and the way teachers may help them achieve 
vocabulary learning. To begin with, Nation (2000) confirmed that “the learning burden of the 
written form of words will be strongly affected by first and second language parallels” (p. 62). 
Likewise, Lonigan (2007) sustained that “in contrast to those children who acquire reading skills 
early and without much difficulty, children who are poor readers tend to continue to struggle with 
reading and writing” (p. 15). Alternatively, Milton (2009) ratified that “this suggests that 
recognition of spoken vocabulary is likely to grow faster than recognition of written vocabulary 
in the early stages of learning” (p. 95). Similarly, Beck and McKeown (2007) established that 
“young children’s listening and speaking competence develops in advance of their reading and 
writing competence… As children are developing their reading and writing competence, 
advantage can be taken of their listening and speaking competence to enhance their vocabulary 
development” (p. 190). Instead, Carlisle (2007) determined that “the quality of a representation 
affects the ease with which the spelling, meaning, or pronunciation can be retrieved from 
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memory” (p. 82). Lastly, Tavakoli (2012) remarked that “L2 learners vary in the way they use 
their L2 choice in terms of pronunciation, vocabulary, and grammatical structure (p. 8).  Based on 
what has been argued, we can conclude that spelling is indeed affected by first language 
background and reading comprehension; if students are good readers, they will succeed. If they 
struggle with this skill, they will struggle when writing, which is, possibly, what happened to FT 
students. In line with this point of view, listening and speaking develop faster than reading and 
writing, which are also the skills FT teachers make more emphasis on due to the experiential 
learning model we follow and the time students spend in the program. Hence, teachers need to 
take advantage of listening and speaking to enhance vocabulary learning, in which teacher-
composed and adapted songs may play an essential role at FT, as memory makes it easier to 
recall meaning, spelling, and pronunciation through repetition, despite students’ variation when 
learning English as a FL.  
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Chapter V 
Conclusions and pedagogical implications 
This final chapter contains the conclusions, the pedagogical implications for me as a 
teacher-researcher, text developer, songwriter, and singer, the limitations the participants had 
during the intervention and the possible inquiries for further research. As the objective of the 
study was to describe what the design and development of a context-bound module made up of 
two workshops, focused on teacher-composed and adapted songs, reveal about vocabulary 
learning in students enrolled in the Friendly Town program, I will start with the conclusions that 
emerged from the study. 
Conclusions 
 Based on the evidence that emerged, as well as the experience I lived as an active 
participant, we can conclude that the teacher-composed and adapted songs outstood in this study 
because they were the axis between the context-bound module and vocabulary learning. Fun-
tastic Tunes, as well as the teacher-composed and adapted songs, were appropriate and useful for 
students’ vocabulary learning. In this sense, teacher-composed and adapted songs brought some 
benefits for FT students as reducing anxiety (Dolean, 2016) and creating a comfortable 
environment for language learning (Shin, 2017, Silva, 2006). Their influence on FT students’ 
vocabulary learning was important because they became motivating resources that promoted 
participation through the different activities they did in class. These songs were catchy and fun, 
which was evident through different signals as students’ facial expressions, their physical 
movements, and the way they sang, which corroborates what Lim-Kemper (2014) stated. They 
were also educational, generated rapport among them and their teacher due to their emotional 
appeal through deliberate lyrics because “students love it when the lyrics are close to their lives” 
(Álvarez, 2018, p. 4). As a result, teacher-composed and adapted songs became a new kind of 
non-authentic materials for FT students, which led them to vocabulary learning in a more 
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stimulating way by making emphasis on pronunciation, as declared by Gairns & Redman, 1998; 
Schön et al., 2008, and Tavakoli 2012, and the use of strategies like melodic repetition (Milton, 
2009; Richards, 1969) and memory (Carlisle, 2007; Ludke et al., 2013; Nation, 2000).  
 Teacher-composed and adapted songs were also the backbone for designing Fun-Tastic 
Tunes, which attained particularity and practicality through contextualized topics, which 
confirms the views of scholars as Kumaradivelu, 2003; Howard & Major, 2004, Núñez and 
Téllez 2018; Rico, 2012; and Tomlinson, 2012. The whole process favored teacher’s growth as a 
teacher-researcher, text developer, songwriter, and singer by creating socio-cultural and localized 
resources to facilitate English learning in an attempt to transform their context inspired by values 
as solidarity, respect, justice, and love, as pointed out by Freire, 1998; and Kincheloe, 2008. 
Regarding vocabulary learning, it was also achieved through teacher-composed and 
adapted songs and Fun-Tastic Tunes, in which both resources made emphasis on pronunciation. 
Little by little students were able to understand the new high-frequency words in spoken and 
written form by using memory and visual images to remember spelling and meaning. In general, 
teachers should take advantage of listening and speaking to teach vocabulary with correctness, as 
established by Beck and McKeown, 2007. Conversely, students seem to struggle when spelling 
the new words, in which English was affected by their mother tongue background (Lonigan, 
2007; Milton 2009; Beck & McKeown, 2007). Finally, the context-bound module, the teacher-
composed and adapted songs and vocabulary learning were joint together in the research, which 
accomplished most of the objectives proposed at the beginning of the study. 
Pedagogical implications 
 This study helped me grow as a teacher-researcher, text developer, songwriter, and singer. 
I have been an English teacher for 14 years, in which I used to play famous songs and do 
activities based on them. Now, that I have gained knowledge on the MD field of study, research 
and vocabulary learning, I have come to realize the difference teachers can make when creating 
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their own materials, taking into account their students likes, needs, level of proficiency, 
sociocultural backgrounds, and ideas. These resources generate rapport, identity, and we may 
change our context and theirs. This study impacted my FT students by raising their motivation, 
previous FT teachers’ lack of contextualized materials and created a more comfortable 
environment for learning. I finished implementing last year, but I continue using Fun-Tastic 
Tunes, and teacher-composed songs to help my students learn vocabulary. In terms of the ELT 
community, this study may serve as a reference for those teachers who play any musical 
instrument and / or sing to compose their own songs, based on their students’ likes, needs, 
strengths, and weaknesses to generate rapport, raise their motivation and create a more 
comfortable environment for language learning. Finally, this study followed the MEED 
foundations by including justice, equity and inclusion; empowerment and autonomy: professional 
development through the context-bound module and the teacher-composed and adapted songs 
that fostered vocabulary learning in FT students. 
Limitations 
  The main limitation we faced as participants was time. As FT only lasts two months, 
children finish when they are starting to speak and use English at will. Also, there were some 
days in which students did not attend FT because of transportation problems, activities they had 
at their schools, or blackouts that affected not only electricity but water supply.  
Questions for further research 
Based on the main findings of this study disclose the following three questions. What is 
revealed about teacher-composed and adapted songs’ informed by the community-based 
pedagogy (CBP) in relation to vocabulary learning? What is unveiled on FT contextualized 
materials grounded on challenging topics as malnutrition or abandonment concerning vocabulary 
learning? To what extent vocabulary learning in English would help FT students overcome the 
issues they face when spelling new words appropriately in the FL?  
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Appendixes 
Appendix A: Informed Consent 
Cajicá, septiembre de 2018 
Señores  
Padres de familia 
Estudiantes de Friendly Town 
 
Respetados padres de familia 
Cordialmente, yo Jeffer Darío Álvarez Forero, docente de inglés y música de Friendly Town me 
dirijo a ustedes con el fin de pedir su autorización para desarrollar con sus hijos mi estudio en la 
Maestría en Educación con Énfasis en Didáctica del Inglés de la Universidad Externado de 
Colombia, para responder la pregunta de investigación: ¿Cómo contribuyen el diseño y la 
implementación de un módulo contextualizado compuesto por dos talleres enfocados en 
canciones compuestas y adaptadas por el profesor al aprendizaje de vocabulario  en los 
estudiantes pertenecientes al programa Friendly Town en Cajicá, Cundinamarca? Dicho 
estudio nace al evidenciar que los niños han tenido acercamiento al inglés como lengua 
extranjera, principalmente, por medio del programa y que es necesario buscar las estrategias que 
les ayuden a mejorar su desempeño en inglés por medio del vocabulario, siendo este una base 
fundamental para el desarrollo de las habilidades comunicativas, diseñando e implementando un 
módulo compuesto por dos talleres contextualizados, basados en las canciones que he compuesto 
y adaptado particularmente para Friendly Town. Cabe resaltar que este proyecto solo tiene 
propósitos académicos y busca generar un impacto positivo en los futuros estudiantes del 
programa.  
Agradezco su disposición, atención y colaboración. 
Cordialmente, 
______________________     ______________________ 
Jeffer Darío Álvarez Forero     Trudy Martínez 
Docente de inglés y música     Coordinadora CIBEC 
 
Yo, ______________________________ identificado(a) con cédula de ciudadanía número  
______________________________ de ______________________________ autorizo a mi 
hijo(a) ______________________________ a participar en el estudio que responde la pregunta 
de investigación ¿Cómo contribuyen el diseño y la implementación de un módulo 
contextualizado compuesto por talleres enfocados en canciones compuestas y adaptadas por 
el profesor al aprendizaje de vocabulario  en los estudiantes pertenecientes al programa 
Friendly Town en Cajicá, Cundinamarca? Desarrollado por el docente Jeffer Darío Álvarez 
Forero durante sus clases de inglés y música. 
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Appendix B: Field Notes Form 
 
School:  
Population:   
Students:  
 
Date:  Topic: 
Piloting 
Complementary 
Materials: 
 
Workshop N° 1: 
 
Section: 
1 
Research question: What do the design and 
implementation of a content-bound module made up of 
two workshops, focused on teacher-composed and 
adapted songs, reveal about vocabulary learning in 
students enrolled in the Friendly Town program in 
Cajicá, Cundinamarca?  
General research objective: To describe what the 
design and development of a context-bound module 
made up of two workshops, focused on teacher-
composed and adapted songs, reveal about vocabulary 
learning in students enrolled in the Friendly Town 
program. 
Specific research objectives:  
(a) To assess the appropriateness and usefulness 
of a context-bound module, based on teacher-
composed and adapted songs to students’ 
vocabulary at FT; (b) to describe the influence of 
teacher-composed and adapted songs in students’ 
vocabulary learning, and (c) to analyze the 
students’ process of vocabulary learning in terms 
of understanding in spoken and written form, 
spelling, pronunciation, use and correctness.  
 
General Observations Analysis 
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Appendix C: Needs Analysis Survey 
FRIENDLY TOWN  
 
Estimado estudiante: A continuación, recibirás una encuesta como parte del trabajo de 
investigación que me encuentro realizando para obtener el título de Magister en Educación con 
Énfasis en didáctica del inglés en la Universidad Externado de Colombia. Este documento 
pretende identificar tus gustos, así como las dificultades y necesidades que puedas tener al 
momento de aprender vocabulario en inglés.  Las respuestas que escribas serán utilizadas 
únicamente con fines académicos. Es necesario responder cada pregunta con la mayor honestidad 
para ayudarte a aprender inglés con mayor facilidad. 
 
Por favor escoge una opción 
Niño _____ Niña ________ Edad_______ años 
 
1. ¿Qué tanto te gustan las clases que incluyen canciones? Escoge una opción.  
a. No me gustan. 
b. Me gustan un poco 
c. Me gustan 
d. Me gustan mucho. 
 
2. ¿Qué es más fácil para ti?  
a. Aprender nuevas palabras por medio de imágenes y textos. 
b. Aprender nuevas palabras repitiendo lo que tu profesor (a) dice. 
c. Aprender nuevas palabras buscándolas en el diccionario. 
d. Aprender nuevas palabras usándolas en frases.  
e. Aprender nuevas palabras por medio de canciones.  
 
3. ¿Te gusta desarrollar las actividades solo(a), en grupos de dos o tres personas o con toda 
la clase?  
 
a. Solo (a) 
b. Acompañado (a) 
c. Con toda la clase 
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4. ¿Cómo prefieres aprender palabras nuevas? 
 
a. A través de imágenes. 
b. A través de audios. 
c. A través de actividades físicas. 
d. A través de ejercicios y actividades escritas. 
e. ¿Otra? ¿Cuál? ________________________________________________________ 
______________________________________________________________________ 
 
5. ¿Qué haces cuando ves o escuchas una nueva palabra en inglés? 
 
a. Mirar si se parece a alguna en español. 
b. Intentar traducirla. 
c. Preguntar su significado a tu profesor. 
d. Repetirla hasta aprenderla sin importar lo que quiere decir. 
e. Todas las anteriores. 
f. Ninguna de las anteriores. 
g. ¿Otra? ¿Cuál? _______________________________________________________ 
______________________________________________________________________ 
 
6. ¿Cómo prefieres aprender nuevas palabras en inglés en Friendly Town? 
a. Por medio de talleres y guías basadas en canciones compuestas y adaptadas por tu 
profesor. 
b. Por medio de talleres y guías descargadas de Internet. 
c. Por medio de dibujos hechos por el profesor. 
d. Por medio de láminas y carteles. 
e. Todas las anteriores 
f. Ninguna de las anteriores 
g. ¿Otro? ¿Cuál? _______________________________________________________ 
______________________________________________________________________ 
 
7. ¿En inglés, qué te queda más difícil? 
a. Entender las nuevas palabras en forma hablada y escrita. 
b. Escribir y deletrear correctamente las nuevas palabras. 
c. Pronunciar correctamente las nuevas palabras. 
d. Utilizar correctamente las nuevas palabras en oraciones y textos cortos sobre temas 
que me son familiares. 
e. Todas las anteriores 
f. Ninguna de las anteriores. 
g. ¿Otro? ¿Cuál? ____________________________________________________ 
___________________________________________________________________ 
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8. Crees que las canciones te ayudan...  
 
a. A cambiar tu estado de ánimo 
b.  A estar más relajado y dispuesto a aprender inglés 
c.  A motivarte a aprender más palabras nuevas en inglés 
d.  A aprender nuevas palabras y a mejorar tu pronunciación en inglés. 
e.  A aprender inglés 
f.  Todas las anteriores  
      g.  Ninguna de las anteriores. 
      h.  ¿Otra? ¿Cuál? _______________________________________________________ 
 ___________________________________________________________________ 
 
9. Si aprendes nuevas palabras, ¿cuál habilidad crees que vas a mejorar? Escoge solo una 
opción.  
 
a. Hablar inglés. 
b. Leer en inglés. 
c. Escuchar en inglés. 
d. Escribir en inglés. 
e. Todas las anteriores. 
f. Ninguna de las anteriores. 
 
10. ¿Se te dificulta aprender palabras nuevas en inglés? ¿Sí? ¿No? ¿Por qué? 
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________ 
 
11. ¿Te gustaría tener un libro que te hiciera sentir más confianza en ti mismo (a) para 
aprender nuevas palabras en inglés? ¿Sí? ¿No? ¿Por qué? 
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________ 
 
12. ¿Te gustaría desarrollar talleres que te desafiaran a aprender más nuevas palabras en 
inglés? ¿Sí? ¿No? ¿Por qué? 
______________________________________________________________________________ 
______________________________________________________________________________
______________________________________________________________________________ 
 
13. ¿Te gustaría tener un libro que te ayude a participar más en clase y a comunicarte más con 
tus compañeros y profesores en inglés? ¿Sí? ¿No? ¿Por qué? 
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________ 
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14. ¿Te gustaría tener un libro en Friendly Town que te ayudara a repasar lo aprendido en 
clase, a apreciar el progreso de tu aprendizaje y a mejorar tu desempeño e inglés? ¿Sí? 
¿No? ¿Por qué? 
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________ 
 
15. ¿Te gustaría tener un libro que contenga un CD con las canciones de Friendly Town, sus 
letras y actividades variadas? ¿Sí? ¿No? ¿Por qué? 
______________________________________________________________________________ 
______________________________________________________________________________
______________________________________________________________________________ 
 
16. ¿Utilizarías tiempo en tu casa para escuchar y cantar las canciones de Friendly Town y 
desarrollar actividades en tu libro para que sigas aprendiendo inglés? ¿Sí? ¿No? ¿Por qué? 
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________ 
 
17. Si pudieras escribir una canción, ¿cuál tema prefieres? 
 
a. La diferencia (Poder económico, familias unidas, familias desunidas, diferencia entre 
gustos, etc.).  
b. El poder de las personas (Liderazgo, cuidado del medio ambiente, amistad, libertad de 
expresión, etc.). 
c. La identidad (Racial, niños, niñas, los colegios de Cajicá, gustos musicales).  
d. La diversidad (Credos religiosos, lenguas y dialectos, raza, géneros musicales, estrato 
económico, diversos gustos).  
e. Otro. ¿Cuál? _____________________________________________________________ 
______________________________________________________________________________
______________________________________________________________________________ 
 
18. ¿Qué sientes cuando utilizas un libro que ilustraciones a color, imágenes agradables y 
lugares que conoces de Cajicá? ______________________________________________ 
______________________________________________________________________________
______________________________________________________________________________ 
 
19. ¿Qué sientes cuando utilizas un libro novedoso, con presentación atractiva y contenido 
relacionado con tu realidad? _________________________________________________ 
___________________________________________________________________________
___________________________________________________________________________ 
 
20. ¿Cómo te gustaría aprender nuevas palabras nuevas en inglés? _____________________ 
___________________________________________________________________________
___________________________________________________________________________ 
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21. ¿Qué crees que podemos hacer los profesores de Friendly Town para que aprendas más 
palabras en inglés? Dame tu opinión. 
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________ 
 
22. Describe brevemente lo que te ha gustado de las clases de inglés y música conmigo, lo 
que no te ha gustado y lo que crees que se podría mejorar. 
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________ 
 
23. ¿Qué te han parecido las siguientes canciones? Describe brevemente lo que piensas de 
ellas. 
 
a. The Caterpillar blues. 
b. Our animals 
c. What time is it?  
d. The new alphabet song. 
e. It’s my job 
 
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________ 
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________ 
 
 
Gracias por tu colaboración.  
� 
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Appendix D: Focus Group Protocol 
 
1. ¿Cómo te sentiste desarrollando los dos talleres?  
2. ¿Qué opinas de los talleres en cuanto a color, imágenes y contenido? 
3. ¿Qué hacías para poder desarrollar las actividades del taller? ¿A qué procedimientos 
recurrías? 
4. ¿Cómo te fue trabajando con tus compañeros los talleres? 
5. ¿Qué le agregarías a los talleres? ¿Qué le quitarías a los talleres? 
6. ¿Qué opinas de las canciones compuestas, adaptadas e interpretadas por tu profesor? 
7. ¿Cuál es tu canción favorita? ¿Por qué? 
8. ¿Crees que las canciones te ayudaron en inglés? Dime por qué sí o por qué no.  
9. ¿Qué me puedes decir acerca de las palabras nuevas que trabajamos en la clase de inglés 
por medio de los dos talleres y de las canciones? 
10. ¿Cómo te fue con la pronunciación y escritura de las palabras nuevas? 
11. ¿Qué comentario adicional tienes sobre los dos talleres, las canciones y las palabras 
nuevas? 
12. ¿Qué pensarías si estos talleres y las canciones las pudiera trabajar con todos los niños de 
Friendly Town?  
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Appendix E: Letter of Recommendation Friendly Town Academic Coordinator 
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Appendix F: Record Validation by An Expert  
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Appendix G: Context-Bound Module “Fun-Tastic Tunes” 
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